
 

 

Curriculum Policy 

2019 
 

Pixmore 
Junior School 



Contents 
 

Curriculum Vision                                                                           

Introduction 

Curriculum Intent 

Curriculum Implementation 

Curriculum Impact 

Subject Assessment Criteria 

English 

Maths 

Science 

Computing 

PSHCE 

Physical Education 

Religious Education 

Geography 

History 

Modern Foreign Language (French) 

Art & Design Technology 

Music 

 



 

Include, Achieve, Inspire 
 
 

Our Curriculum Vision 
At Pixmore, all staff, Governors, parents and pupils have a clear 

understanding of what we want our children to become: 

 Inquisitive thinkers 

 Conscientious learners 

 Creative individuals 

 Responsible citizens 

 

 

“Pixmore pupils receive a rich curriculum that meets their learning, cultural and pastoral 

needs,” Judith Sumner, HIP 

 

 

Introduction 

This policy outlines the teaching, organisation and leadership of the curriculum taught and 

learnt at Pixmore Junior School. 

The policy has been drawn up as a result of the publication of the 2014 National Curriculum 

and the need to develop a curriculum that supports and suits our school and pupils’ needs. It 

has the full agreement of the Governing Body. The implementation of this policy is the 

responsibility of all teaching staff. The responsibility for monitoring and review rests with the 

curriculum leader. 

 
 
 



Our Curriculum Intent 
We strive to ensure that our curriculum teaches our pupils to have high expectations of themselves and to be 
inquisitive, conscientious, creative and responsible citizens; the ambition being for all of our pupils to achieve 
their potential regardless of their backgrounds or starting points.  
We ensure that our curriculum provides a wide variety of opportunities for our children to engage in fun, 
creative activities as well as challenging them to investigate, explore and problem solve; think analytically and 
master skills; achieve high standards and have ownership and choices within their learning.  
We want our pupils to participate in activities which they will remember, creating positive and enjoyable 
memories of their time at Pixmore. We ensure that all children are given the chance to experience new 
settings and learn new skills, represent the school in sporting activities and musical performances, take part in 
workshops and trips, thus giving them access to the cultural capital that they may not have access to at home. 
 
The Whole Child 
Crucial to this vision, and an integral part of our whole school ethos, is the need to ensure that staff know the 
children well and treat them as individuals. Celebrating the achievements of our children, both in school and 
outside of school, is an important part of recognising their individuality; encouraging aspirations towards 
greater goals and providing good role models. 
We recognise the importance of developing the ‘whole child’ and that a child’s perception of themselves and 
their relationships with others is important to their life beyond Pixmore. With a new and improved PSHCE 
curriculum being taught from September 2019 as well as promoting the Pixmore Learning Powers (PLP), we 
strive to create a positive and safe environment for our children to learn.  
Well-being of staff and pupils is embedded through all aspects of what we do at Pixmore. We recognise the 
value in teaching children about how to maintain a healthy body and mind, providing them with opportunities 
to learn self-help strategies through, for example, teaching about mindfulness as part of Well-being Week, or 
learning about money and business management, including team-building, through the Year 6 Enterprise 
Project. 

 
The National Curriculum 
At Pixmore, we, first and foremost, follow the National Curriculum 2014 as a vehicle to provide out pupils with 
a broad and rich, skills-based curriculum across all subjects.  
The National Curriculum itself comprises of the four core subjects – English, Mathematics, Science and 
Computing. These, together with the foundation subjects of Design Technology, History, Geography, Music, 
Art, Physical Education and Religious Education, form the basic curriculum taught in school. 

 
The importance of partnerships 
Communication between home and school as well as between colleagues ensures that the sharing of 
information allows everyone to be aware of the ever-changing needs of individuals within our context. All staff 
are trained to identify potential risks to children, especially forms of abuse such as neglect. All staff, volunteers 
and governors receive level 1 safeguarding training every three years, an annual refresher lead by the DSP and 
all members of staff have completed PREVENT and Herts STEPS training so that they are able to deal with 
behaviour that is not in line with the school’s multi-cultural ethos of tolerance and respect. 

 
Reviewing the Curriculum 
Staff constantly review, evaluate and adapt the curriculum to meet the needs and interests of the children. 
We formally review the curriculum at the end of every academic year both within current teaching teams and 
as part of the handover, which forms part of the transition process within school. 

  



Implementation 
We believe that children learn best when links are made between subjects and as such we often incorporate 

themes which cross several subjects. We provide hands on experiences to engage the children and allow them 

to apply their learning in different contexts including trips and in-school workshops.  

Varied and interesting activities stimulate the children’s enjoyment and desire for learning. Workshops 

delivered by specialist providers have a positive impact on children’s learning, offering particularly valuable 

experiences for all pupils.  

In addition to the curriculum taught daily, the school holds annual curriculum weeks. For example, we hold 
Writing Projects, Arts Week, STEM (Science, Technology, Engineering and Maths) Week, World Book Day and a 
Sports Week. 
As a school, we actively pursue accreditation, such as Artsmark (Silver Award gained in February 2019) and 
Sainsburys School Sports Award (Gold) in key curriculum areas to ensure that expectations and standards are 
high and that the pupils are offered a broad and balanced curriculum throughout the school.  

 
The Hidden Curriculum 
In today’s work climate, there is now a need to shift the focus of the curriculum to lifelong skills and preparing 

children for life after school. Children need to achieve but they also need confidence and resilience in today’s 

competitive world. 

Key to this is our focus around well-being and mental health, which we understand as being core to 

developing resilient, emotionally-intelligent and happy children. At Pixmore, we have a Mental Health 

Champion, whose role incorporates a range of pastoral activities to support the emotional and mental health 

for all of our children. These include: learning mentors, specific drop in ‘worry sessions’ and interventions such 

as drawing and talking, which provides opportunities to deal with a range of issues including bereavement, 

counselling and mentoring.  

As part of our normal curriculum, we teach these same skills around resilience, well-being and emotional 

intelligence by embedding them within lessons as well as themed weeks such as Well-Being Week, in addition 

to discrete PSHCE sessions. 

‘What is going to make our children stand out from the rest?’ 

We know that high academic standards are underpinned by good attitudes to learning. These should be 

planned for and referred to in every lesson. We call these our Pixmore Learning Powers. They are: 

 Resourcefulness – Reasoning, Questioning, Making Links, Imagining, Resourcing 

 Reciprocity - Empathy and Listening, Collaboration, Imitation, Interdependence 

 Resilience – Perseverance, Managing Distractions, Absorption, Noticing 

 Reflectiveness - How I learn, Planning, Revising, Detecting 

These are reinforced through regular references at the start of and throughout lessons and are used by all 

staff.  

Also as part of our curriculum, we promote British values such as democracy, the rule of law, individual liberty, 

mutual respect and tolerance of those with different faiths and beliefs.  

 



Extra-Curricular Activities 

We believe in developing the whole child and aim to provide a rich variety of additional opportunities for 
children at Pixmore including: 

 Cooking as an integral part of the Design and Technology Curriculum 

 Art Club 

 Coding Club 

 Gardening Club 

 Chess Club 

 Choir 

 Football, Netball, Athletics, Kwik Cricket and Cricket (in the summer), Tag Rugby, Table Tennis, Boccia, 
wheelchair basketball, speed stacking, gymnastics, dodgeball,  

 Just Dance 

 Junior Librarians and Junior Travel Ambassadors (both aimed at Year 5) 

 

Teaching and Learning 

Learning and teaching will be in line with the school’s ‘Teaching and Learning Policy’.  

Planning for Quality First Teaching 
When planning for the curriculum teaching staff will: 

 Ensure the curriculum best suits the interests of our children, evaluating and adapting this at regular 
intervals to ensure relevance and engagement 

 Plan a skills based curriculum which covers key skills and requirements set out in the new framework. 

 Plan for creative, immersive and clear learning. 

 Plan for engagement and enjoyment (including immersive opportunities, where possible) 

 Plan for learning which gives purpose and relevance to real life. 

 Plan in opportunities for the children to work outside the classroom e.g. using the extensive school 
grounds as well as visits, trips, workshops or visitors. 

 Plan to develop curiosity – plan content and activities, which provoke pupils into asking their own 
questions.  

 Plan for children to take ownership of their learning. For example, by encouraging the children to 
select their own levels of challenge; children having input into homework topic grids; and teachers 
being guided by their knowledge of children’s needs and interest when selecting appropriate subject 
content and develop this into challenging and relevant teaching experiences using their professional 
skills. 

At Pixmore, our Teaching staff have good subject knowledge in all subjects. Effective planning and consistently 
good teaching develops, consolidates and deepens knowledge, understanding and skills for our pupils. Staff 
attend external courses and receive focused internal training linked to school priorities. Peer observation and 
team teaching has been effective in embedding mastery skills within maths and has been successful with less 
experienced staff being supported in this way by a mentor. Within this culture of improvement, teachers are 
not afraid to ask for advice from leaders.  

 
“It was clear at the visit that teachers have secure and detailed subject knowledge which they use to good 

effect.” Judith Sumner, HIP 



 
The Teaching Sequence 
In every subject across our curriculum, we build on and review prior learning, identifying and closing gaps or 
misconceptions when they appear. We believe in the benefits of team work and collaborative learning, where 
children can apply their reasoning, investigate and master the core skills, in order to reach their potential and 
to be successful beyond our setting. 
 

Our teaching will always aim to provide real and relevant activities. We have agreed to ensure that: 

 The teaching sequence will start with the concrete and move through to the abstract.  

 Teaching will encourage the use of real apparatus and resources. 

 Teaching will be differentiated according to the needs of the children. 

 The vocabulary will be made explicit, explained and reinforced through opportunities in the rest of the 
curriculum as a way of increasing the vocabulary of all of our pupils 

 Teachers use the long term maps to ensure good coverage of key skills and knowledge and good 
progression over the years. 

 Some subjects will be taught through weekly subject lessons whilst others will be themed weeks, 
blocked topic (cross-curricular links) and through Literacy lessons. The approach is flexible.  

 There is a good balance between practical, oral and written work to ensure children have a range of 
opportunities and experiences and there is good evidence of learning. 

 The mode of working is a mix of class teaching, cooperative group work, individual work and 
differentiated challenges. 

 Groups can be mixed ability, specific ability groups or where groups of children share a specific area of 
development. 

 Practical work is a purposeful and integral part of the curriculum. 

 Children’s learning and work is recognised and celebrated in general display in classrooms and 
corridors. 

 Key questions are often used to direct pupils’ thinking and enquiry 

 Resources are varied, relevant and of good quality 

 Teachers use effective starters and plenaries to ensure children fully understand and can evaluate their 
learning and their progression. 

All teaching programmes are usually differentiated to meet the needs of the individual and specialist support 
is available for children for whom English is an additional language. 

Our experienced team of teaching assistants and support staff work very effectively to support the learning 
both within the classroom and when leading a small group. We have 3 excellent Higher Level Teaching 
Assistants within school who are used in a variety of ways including teaching whole class. 
 
 
 
 
 
 
 
 
 



Impact and Outcomes 
Monitoring the impact of our curriculum is crucial to ensuring its success. Subject Leaders understand where 
their subjects fit into our overall curriculum vision and in addition have their own subject specific aims. Subject 
Leaders monitor standards and progress within their own subject areas through a variety of ways including: 

 Assessment data gathered termly, which is generally expressed in terms of whether a pupil is working: 
Towards the Expected Standard, At the Expected Standard or Greater Depth. 

 Monitoring of the pupils work, whether this is through books, video evidence, outcome products or 
work saved to the server 

 Learning walks 
 Pupil surveys and pupil voice  

 
Assessment Data  

While we understand the limitations of assessment data, leaders and teachers use this information effectively 
to address gaps in pupils’ learning. In termly pupil progress meetings, teachers use assessment to identify 
what pupils need to do next to help them to make rapid progress and are aware of their accountability 
regarding outcomes. Teachers also use assessment to ensure that pupils who have SEN and/or disabilities or 
who are disadvantaged are given relevant and appropriate learning activities. 
 

“The importance of ensuring teachers adapt their practice to ensure accelerated progress for underachieving 

learners is understood and acted upon.”  

Linda Hardman, Disadvantaged Lead Advisor 

Assessment for the core subjects (English, Maths, Computing and Science) use documents developed by Herts 

for Learning following their model using AM7. Attainment is divided into phases A, B and C – A being KS1, B 

aimed at Lower Key Stage 2 and C being Upper Key Stage 2. At Pixmore, there may be children still working at 

Key Stage 1 level and so may be working within Phase A still. 

For all other subjects taught across the curriculum, we use skills-based criteria to assess whether a child is 

working towards, at the expected standard or at Greater Depth. (See subject specific assessment documents) 

Moderating Judgements 

Moderation takes place termly within teaching teams and across phases to ensure accuracy of judgements 

and to support the development of subject knowledge.  

In addition, we moderate within a local cluster of other schools and with the ongoing advice of Herts for 

Learning teaching and learning advisers to ensure assessments are accurate and robust.  

We are also externally moderated, usually every 4 years, in writing at the end of Year 6 by STA approved 

moderators from Herts for Learning. Our Deputy Head has been one of the external moderators used by Herts 

for Learning to moderate other schools for the past 4 years.  

Monitoring of Pupil Work 

Regular monitoring of books by senior leaders and subject leaders has ensured a greater consistency in the 
quality of writing across the curriculum and has provided a good source of evidence for progress. Governors 
have also linked with subject leaders and the senior leaders to undertake book looks. 
For subjects where video or photographic evidence is more appropriate, these are used as evidence alongside 
teacher observation as to whether a skill has been learnt and demonstrated by a child. In subjects such as Art 



and Design and Technology, an outcome or product is also used as well as teacher observation of the skills 
being applied within a lesson to reach the outcome/product. 
 
Learning Walks 
These are often a good source of evidence to assess best practice within our curriculum and how particular 
subjects are being delivered. 
Staff are observed teaching twice a year, usually in core subjects during the Autumn term, and then in other 
subjects later in the year. 
Learning walks can take place at any time during the year and are arranged and staff are notified before hand. 
Visits into classrooms do not last more than 10-15 minutes usually. Subject Leaders are occasionally 
accompanied by the link Governor for a subject but this is always arranged beforehand and the staff being 
observed are always notified. 

 
Pupil Surveys and Pupil Voice 
A good source of evidence about the impact of our curriculum is through discussions with the pupils. They will 
be able to articulate what they have learned, what skills they are able to use and which they still need to 
improve on. At the end of the day our curriculum is about them, so their input into how well it is being 
delivered and what they are learning from it is critical to developing and re-shaping our curriculum to keep it 
relevant and suited to their needs. 

 
Outcomes 
At the end of KS2, Year 6 pupils sit national SATs tests and these provide external evidence which 
demonstrates the impact of our curriculum. 
Over the past 4 years, our end of KS2 outcomes have been below National averages but there is a consistently 
improving trend in all subjects and progress values year on year. 
As we continue to embed and refine our curriculum, we expect to see this trend continue in the future. 
 

“Leaders ‘leave no stone unturned’ in seeking to improve pupils’ lives and academic outcomes. Their actions 
are leading to accelerated progress and a rise in attainment. However, they are well-aware that still more 

must be done.”  
Judith Sumner, HIP 

 
 



The English Curriculum 

‘English has a pre-eminent place in education and in society. A high-quality education in English will teach pupils to speak and write fluently so that they can 

communicate their ideas and emotions to others and through their reading and listening, others can communicate with them. Through reading in particular, 

pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, especially, plays a key role in such development. Reading 

also enables pupils both to acquire knowledge and to build on what they already know. All the skills of language are essential to participating fully as a member 

of society; pupils, therefore, who do not learn to speak, read and write fluently and confidently are effectively disenfranchised.’ National Curriculum 

The overarching aim for any English curriculum is to promote high standards of language and literacy by teaching children a strong command of the 

spoken and written word, and to develop their love of literature through widespread reading for enjoyment. Our curriculum for English aims to 

ensure that all pupils at Pixmore: 

 read easily, fluently and with good understanding 

 develop the habit of reading widely and often, for both pleasure and information 

 acquire a wide vocabulary, an understanding of grammar and knowledge of language for reading, writing and spoken language 

 appreciate a rich and varied literary heritage 

 write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences 

 use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas 

 are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate. 

Spoken Language 

The national curriculum for English reflects the importance of spoken language in pupils’ development across the whole curriculum – cognitively, 

socially and linguistically. Spoken language underpins the development of reading and writing. The quality and variety of language that pupils hear 

and speak are vital for developing their vocabulary and grammar and their understanding for reading and writing. At Pixmore, we ensure the 

continual development of pupils’ confidence and competence in spoken language and listening skills. Pupils should develop a capacity to explain 

their understanding of books and other reading, and to prepare their ideas before they write. They are assisted in making their thinking clear to 

themselves as well as to others and staff ensure that pupils build secure foundations by using discussion to probe and remedy their 

misconceptions. Pupils are also taught to understand and use the conventions for discussion and debate. 

All pupils are enabled to participate in and gain knowledge, skills and understanding associated with drama. Pupils should be able to adopt, create 

and sustain a range of roles, responding appropriately to others in role. They should have opportunities to improvise, devise and script drama for 

one another and a range of audiences, as well as to rehearse, refine, share and respond thoughtfully to drama and theatre performances. 



Pupils at Pixmore are taught to: 

 listen and respond appropriately to adults and their peers 

 ask relevant questions to extend their understanding and knowledge 

 use relevant strategies to build their vocabulary  

 articulate and justify answers, arguments and opinions 

 give well-structured descriptions, explanations and narratives for different purposes, including for expressing feelings  

 maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments  

 use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas 

 speak audibly and fluently with an increasing command of Standard English 

 participate in discussions, presentations, performances, role play, improvisations and debates 

 gain, maintain and monitor the interest of the listener(s) 

 consider and evaluate different viewpoints, attending to and building on the contributions of others 

 select and use appropriate registers for effective communication. 

 

  



Writing 

In Writing, staff at Pixmore have developed a set of Teacher Assessment Frameworks (TAFs) following on from the national framework in Key Stage 

1 and which builds the skills necessary to succeed in the national framework for the end of Key Stage 2. We have called these our Silver and Gold 

Standards. These TAFs were introduced in September 2017 and have been annually reviewed and improved. Year 6 follow the national framework. 

Proof-reading lessons are built into every extended writing teaching sequence in order to teach children basic secretarial skills and give them an 

opportunity to improve the quality and standard of their work. 

Progression of Skills in Writing 

Year Group Composition and Effect Grammar and Sentence Structure Punctuation 
Spelling & 

Handwriting 

Key Stage 1 
Learning 

Write mostly coherent narratives 
 
Write under headings in a range of non-
narrative forms 
 

Using a range of sentence types in their 
writing (statement, exclamation and 
command) 
 
Use some adjectives (expanded noun 
phrases) to describe and specify 
Use correct present and past tenses 
consistently 
 
Write using co-ordinating conjunctions 
(or, and, but) and some subordinating 
conjunctions (when, if, that, because) 

Accurately use capital 
letters and full stops to 
demarcate sentences 
 
Some correct use of 
question and 
exclamation marks  
 
Understand how speech 
marks (inverted 
commas) are used 
 

Be able to use an 
apostrophe for 
contractions e.g. 
don’t, wasn’t 
 
Handwriting to be a 
correct size and 
formation with equal 
spaces between 
words. 

Year 3 

Write for a range of purposes and audiences, 
beginning to develop an awareness of the 
appropriate language and form (conventions, 
layout and features of the text) to use (formal, 
informal, letter writing etc) 
 
Describe settings and characters in narrative 
 
Experiment with adjectives to create an 
impact on the reader 
 
Group ideas into paragraphs 
 
Organise ideas under headings and sub-
headings in non-narrative texts 

Use conjunctions (when, so, before, 
after, while, because) to add detail and 
extend sentences 
 
Use adverbials of time consistently e.g. 
then, next, soon, after that 
 
Use adverbials of manner and place e.g. 
slowly, in a flash, By the river 
 
Use prepositions e.g. before, after, 
during, in, because 
 
Correctly use verbs in 1st and 3rd person 
 

Correctly use a range of 
punctuation including: 
inverted commas for 
direct speech and some 
use of commas to mark 
boundaries in sentences 
e.g. fronted adverbials 
 
Apostrophes for 
contraction and singular 
possession 
 

Neat, legible, joined 
handwriting with 
letters and spaces of 
consistent size 



 
Use dialogue to tell us about a character and 
to move narrative forward  
 
Use figurative language like similes 
 
Choose appropriate language for the style of 
writing e.g. formal and informal. 

Year 4 

Write for a range of purposes and audiences 
with an increasing awareness of appropriate 
language and form (conventions, layout and 
features) of a text 
 
Create detailed characters, settings and a 
coherent plot in narrative 
 
Use figurative language for effect on the 
reader 
 
Actively vary sentence structure using 
different openers e.g fronted adverbials, 
ISPACE 
 
Use adjectival phrases and modified noun 
phrases effectively e.g. biting cold wind, the 
strict maths teacher with the black, curly hair 
 

Sequence events clearly using 
appropriate conjunctions and adverbs 
 
Use vocabulary and grammatical 
features to communicate ideas for a 
given audience and purpose – 
manipulate vocabulary and sentences 
(including clauses within sentences) for a 
given effect. 
 
To develop cohesion within sentences 
and paragraphs, give detail and clarity, 
use a range of: 

 conjunctions  

 adverbial phrases (to express 
time, manner and place) 

 prepositions 

 pronouns (appropriate pronouns 
to avoid repetition) 

 
Using past and present tenses correctly 
and include a wider range of verb forms 
e.g. we were given, they have been 

Use the range of 
punctuation taught 
mostly correctly: 

 commas after 
adverbials 

 commas to mark 
clauses 

 use of apostrophe 
for contraction, 
singular and plural 
possession 

 

Use phonics and 
morphology to spell 
words and spelling 
errors are generally 
exception words 
 
Begin to 
independently use a 
dictionary to check 
spellings of 
unfamiliar words 
 
Spell correctly most 
words from the Year 
3/4 spelling list 
 
Legible, joined 
handwriting of 
consistent quality 

Year 5 

Write for a range of purposes and audiences 
mostly select language that shows good 
awareness of the reader (e.g. clarity of 
explanations; appropriate level of formality in 
speech writing)  
 

Select appropriate vocabulary and 
grammatical structures e.g. correct 
sentence types (long or short for impact), 
correct tenses, a range of verb forms 
 
Use a range of devices (conjunctions; 
adverbials of time and place; pronouns; 

Use a range of 
punctuation in addition 
to the punctuation from 
previous years 
including: 

 commas separating 
clauses 

Spell correctly words 
from learning in 
previous year groups 
 
Spell some words 
correctly from the 
year 5/6 spelling list  
 



In narratives, create atmosphere by 
describing settings and characters effectively 
using   

 figurative language  

 expanded noun phrases  

 adverbs 

 relative clauses (beginning with who, 
which, where, when whose) 

Begin to convey character and advance the 
action through accurately punctuated 
dialogue 
 
Use an appropriate balance of speech and 
narrative (description)  

synonyms) to build cohesion within and 
across paragraphs 
 
Use verb tenses consistently and 
correctly throughout most of your 
writing 
 
Use adverbs or modal verbs to show 
whether something is likely to happen  
 

 brackets, dashes or 
commas for 
parenthesis 

 commas to avoid 
ambiguity  

 

Write legibly, fluently 
and with increasing 
speed 

Year 6 

Write effectively for a range of purposes and 
audiences, selecting language that shows 
good awareness of the reader  
 
In narratives, describe settings and characters 
 
In narratives, describe atmosphere  
 
Integrate dialogue in narratives to convey 
character and advance the action 
 
Select vocabulary and grammatical structures 
that reflect what the writing requires, doing 
this mostly appropriately using: 

 contracted forms in dialogues in 
narrative  

 passive verbs to affect how information is 
presented 

 modal verbs to suggest degrees of 
possibility 

Use a range of devices to build cohesion:  

 co-ordinating and subordinating 
conjunctions  

 adverbials of time and place within 
and across paragraphs 

 pronouns and synonyms within and 
across paragraphs 

 
Use verb tenses consistently and 
correctly throughout their writing 
 
 

Use the range of 
punctuation taught at 
key stage 2 mostly 
correctly (e.g. inverted 
commas and other 
punctuation to indicate 
direct speech) 

Spell correctly most 
words from the Year 
5/ 6 spelling list and 
use a dictionary to 
check the spelling of 
uncommon or more 
ambitious vocabulary 
 
Maintain legibility in 
joined handwriting 
when writing at 
speed 

Year 6 
Greater 
Depth 

Write effectively for a range of purposes and 
audiences, selecting the appropriate form 
and drawing independently on what they 
have read as models for their own writing 

Exercise an assured and conscious 
control over levels of formality, 
particularly through manipulating 
grammar and vocabulary to achieve this 
 

Use the range of 
punctuation taught at 
key stage 2 correctly  

No additional 
expectations 



(literary language, characterisation & 
structure)  
 
Distinguish between the language of speech 
and writing and choose the appropriate form 
 

e.g. semi-colons ; 
dashes – colons : 
hyphens –  
and when necessary, 
use such punctuation 
precisely to enhance 
meaning and avoid 
ambiguity 

 

Spelling 

Embedded within our writing curriculum is our focus on improving spelling. Spelling is taught in whole classes in three discrete sessions across the 

week. Each year group follows the National Curriculum for spelling, although this may be differentiated to allow children who need to reinforce 

their understanding of phonics.  

Progression of Skills in Spelling 

Year 
Group 

Statutory Teaching Common exception words/Statutory Words 

Year 1 

The sounds /f/, /l/, /s/, /z/ and /k/ spelt ff, ll, ss, zz and ck 
The /ŋ/ sound spelt n before k 
Division of words into syllables 
-tch 
The /v/ sound at the end of words 
Adding s and es to words (plural of nouns and the third person singular of verbs) 
Adding the endings –ing, –ed and –er to verbs where no change is needed to the root word 
Adding –er and –est to adjectives where no change is needed to the root word 
Vowel diagraphs & trigraphs – ai, oi, ay, oy, a-e, e-e, i-e, o-e, u-e, ar, ee, ea, er, ir, ur, oo, oa, oe, ou, ow, ue, 
ew, ie, igh, or, ore, aw, au, air, ear, are,  
Words ending –y 
New consonant spellings ph and wh 
Using k for the /k/ sound 
Adding the prefix –un 
Compound words 

the, a, do, to, today, of, said, says, are, were, 
was, is, his, has, I, you, your, they, be, he, me, 
she, we, no, go, so, by, my, here, there, 
where, love, come, some, one, once, ask, 
friend, school, put, push, pull, full, house, our 

Year 2 

The /dʒ/ sound spelt as ge and dge at the end of words, and sometimes spelt as g elsewhere in words before 
e, i and y 
The /s/ sound spelt c before e, i and y 
The /n/ sound spelt kn and (less often) gn at the beginning of words 
The /r/ sound spelt wr at the beginning of words 
The /l/ or /əl/ sound spelt –le at the end of words 
The /l/ or /əl/ sound spelt –el at the end of words 

door, floor, poor, because, find, kind, mind, 
behind, child, children*, wild, climb, most, 
only, both, old, cold, gold, hold, told, every, 
everybody, even, great, break, steak, pretty, 
beautiful, after, fast, last, past, father, class, 
grass, pass, plant, path, bath, hour, move, 



The /l/ or /əl/ sound spelt –al at the end of words 
Words ending –il 
The /aɪ / sound spelt –y at the end of words 
Adding –es to nouns and verbs ending in –y 
Adding –ed, –ing, –er and –est to a root word ending in –y with a consonant before it 
Adding the endings –ing, –ed, –er, –est and –y to words ending in –e with a consonant before it 
Adding –ing, –ed, –er, –est and –y to words of one syllable ending in a single consonant letter after a single 
vowel letter 
The /ɔ:/ sound spelt a before l and ll 
The /ʌ/ sound spelt o 
The /i:/ sound spelt –ey 
The /ɒ/ sound spelt a after w and qu 
The /ɜ:/ sound spelt or after w 
The /ɔ:/ sound spelt ar after w 
The /ʒ/ sound spelt s 
The suffixes –ment, –ness, –ful , –less and –ly 
Contractions 
The possessive apostrophe (singular nouns) 
Words ending in –tion 
Homophones and near-homophones 

prove, improve, sure, sugar, eye, could, 
should, would, who, whole, any, many, 
clothes, busy, people, water, again, half, 
money, Mr, Mrs, parents, Christmas 
 
Note: ‘children’ is not an exception to what 
has been taught so far but is included 
because of its relationship with ‘child’. 

Year 
3/4 

Adding suffixes beginning with vowel letters to words of more than one syllable 
The /ɪ / sound spelt y elsewhere than at the end of words 
The /ʌ/ sound spelt ou 
More prefixes - dis–, mis-, in–, re–, sub–, inter–, super–, anti–, auto– 

The suffix –ation 

The suffix –ly 

Words with endings sounding like /ʒə/ or /tʃə/ - –sure, –ture 

Endings which sound like /ʒən/ –sion 

The suffix –ous 

Endings which sound like /ʃən/, spelt –tion, –sion, –ssion, –cian 

Words with the /k/ sound spelt ch (Greek in origin) – scheme, chemistry 

Words with the /ʃ/ sound spelt ch (mostly French in origin) – chef, brochure 

Words ending with the /g/ sound spelt –gue and the /k/ sound spelt –que (French in origin) 

Words with the /s/ sound spelt sc (Latin in origin) – science, school 

Words with the /eɪ/ sound spelt ei, eigh, or ey 

Possessive apostrophe with plural words 

Homophones and near-homophones - accept/except, affect/effect, ball/bawl, berry/bury, brake/break, fair/fare, 
grate/great, groan/grown, here/hear, heel/heal/he’ll, knot/not, mail/male, main/mane, meat/meet, 
medal/meddle, missed/mist, peace/piece, plain/plane, rain/rein/reign, scene/seen, weather/whether, whose/who’s 

 

Statutory Words: 
accident(ally), actual(ly), address, answer, appear, 
arrive, believe, bicycle, breath, breathe, build, 
busy/business, calendar, caught, centre, century, 
certain, circle, complete, consider, continue, 
decide, describe, different, difficult, disappear, 
early 

earth, eight/eighth, enough, exercise, experience, 
experiment, extreme, famous, favourite, 
February, forward(s), fruit, grammar, group, 
guard, guide, heard, heart, height, history, 
imagine, increase, important, interest, island, 
knowledge, learn, length, library, material, 
medicine, mention, minute, natural, naughty, 
notice, occasion(ally), often, opposite, ordinary, 
particular, peculiar, perhaps, popular, position, 
possess(ion), possible, potatoes, pressure, 
probably, promise, purpose, quarter, question, 
recent, regular, reign, remember, sentence, 
separate, special, straight, strange, strength, 
suppose, surprise, therefore, though/although, 
thought, through, various, weight, 
woman/women 



Year 
5/6 

Endings which sound like /ʃəs/ spelt –cious or –tious 
Endings which sound like /ʃəl/ - cial, -tial 
Words ending in –ant, –ance/–ancy, –ent, –ence/–ency 

Words ending in –able and –ible 

Words ending in –ably and –ibly 
Adding suffixes beginning with vowel letters to words ending in –fer 
Use of the hyphen 
Words with the /i:/ sound spelt ei after c 
Words containing the letter-string ough 
Words with ‘silent’ letters (i.e. letters whose presence cannot be predicted from the pronunciation of the 
word) 
Homophones and other words that are often confused - advice/advise, device/devise, licence/license, 
practice/practise, prophecy/prophesy 
farther: further, father: a male parent, guessed: past tense of the verb guess, guest: visitor, heard: past tense of 
the verb hear, herd: a group of animals, led: past tense of the verb lead, lead: present tense of that verb, or else 
the metal which is very heavy (as heavy as lead), morning: before noon, mourning: grieving for someone who has 
died, past: noun or adjective referring to a previous time (e.g. In the past) or preposition or adverb showing place 
(e.g. he walked past me), passed: past tense of the verb ‘pass’ (e.g. I passed him in the road), precede: go in front 
of or before, proceed: go on, principal: adjective – most important (e.g. principal ballerina) noun – important 
person (e.g. principal of a college), principle: basic truth or belief, profit: money that is made in selling things, 
prophet: someone who foretells the future, stationary: not moving, stationery: paper, envelopes etc, steal: take 
something that does not belong to you, steel: metal, wary: cautious, weary: tired, who’s: contraction of who is or 
who has, whose: belonging to someone (e.g. Whose jacket is that?) 

Statutory Words: 
Accommodate, accompany, according, achieve, 
aggressive, amateur, ancient, apparent, 
appreciate, attached, available, average, 
awkward, bargain, bruise, category, cemetery, 
committee, communicate, community, 
competition, conscience*, conscious*, 
controversy, convenience, correspond, criticise 
(critic + ise), curiosity, definite, desperate, 
determined, develop, dictionary, disastrous, 
embarrass, environment, equip (–ped, –ment), 
especially, exaggerate, excellent, existence, 
explanation, familiar, foreign, forty, frequently, 
government, guarantee, harass, hindrance, 
identity, immediate(ly), individual, interfere, 
interrupt, language, leisure, lightning, marvelous, 
mischievous, muscle, , necessary, neighbor, 
nuisance, occupy, occur, opportunity, parliament, 
persuade, physical, prejudice, privilege, 
profession, programme, pronunciation, queue, 
recognize, recommend, relevant, restaurant, 
rhyme, rhythm, sacrifice, secretary, shoulder, 
signature, sincere(ly), soldier, stomach, sufficient, 
suggest, symbol, system, temperature, thorough, 
twelfth, variety, vegetable, vehicle, yacht 

 

Reading 

‘Reading feeds pupils’ imagination and opens up a treasure-house of wonder and joy for curious young minds. It is essential that, by the end of their primary 

education, all pupils are able to read fluently, and with confidence, in any subject.’ National Curriculum 

At Pixmore, children read regularly with staff both in groups and one to one. From targeted training with staff, the techniques of Reading Fluency 

and Reciprocal Reading have been incorporated into our daily practice. Reading fluency gives the children a quality model for the reading of a 

passage which they can imitate, thus allowing them to access texts and vocabulary which might be beyond their independent reading skills. 

Reciprocal reading is a strategy for developing a deeper comprehensive understanding of texts. For more details, see our Reading Policy which 

details exactly how we teach reading at Pixmore. 

Progression of Skills in Reading 
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Reads age-
appropriate texts 
fluently, pauses 
appropriately, 
reading in phrases, 
and using 
punctuation with 
around 90% 
accuracy  
Re-reads to self-
correct if meaning is 
lost  
Asks questions to 
clarify  
Connects what they 
read or hear to their 
own experiences  
Knows the voice 
telling the story is 
called the narrator  
Self-corrects 
spontaneously and at 
the point of error  
Sustains silent 
reading most of the 
time  
Sustains interest in 
longer narratives 
e.g. a short chapter 
book  
Recognises the 
difference between 
description in fiction 
and non-fiction  

Identifies 
simple and 
recurring 
literary 
language 
 
Identifies the 
meaning of 
vocabulary in 
context  
 
Explains their 
understanding 
of texts that are 
pitched beyond 
the level they 
can read 
independently  

 
Discusses 
effective 
language choices 
 
Identifies that 
adverbs help to 
tell us how the 
character is 
feeling  

 

Identifies words and phrases 
that link events  
Refers back to the text for 
evidence  
Retrieves information stated 
within text (may not be 
obvious)  
Uses evidence from a text – 
may look through the book 
to help them remember or 
use information  
Shows awareness of use of 
features of organisation e.g. 
index, bold headings  
Makes statements about 
characters on the basis of 
what is said and done, 
making note of how verbs 
and adverbs support their 
judgements   
Begins to understand that 
written language (standard 
English) has conventions that 
don’t apply in spoken 
language  
Explains differences between 
fiction and non-fiction  
Understands that books can 
be used to find things out, 
and is beginning to do so  
Recognises that information is 
grouped according to subject  
Begins to use dictionaries, 
glossaries and indexes to 
locate meanings and 
information  
Identifies simple literary 
language e.g. words/phrases 
that identify a traditional 
tale/narrative/story  
identifies elements of an 
author’s style  
Identifies how settings and 
characters are created using 
specific vocabulary that 
creates imagery  
Identifies that the verbs used 
for dialogue tell us how a 
character is feeling  

 

Identifies how 
non-fiction 
texts are 
sequenced  
Identifies the 
beginning, 
middle and 
end of stories 
and pattern in 
poetry 

 
Identifies the 
sequence of 
events 

 

Identifies goals/motives of 
the main character on the 
basis of what they have said 
and done 
Expresses preferences linked 
to own experiences 
Uses different voices for 
characters when reading 
dialogue aloud  
Uses different voice pitch to 
indicate whether they are 
reading an exclamation or 
question  
 

Demonstrates empathy with 
characters looking at 
descriptions and actions  
Identifies evidence of 
change as a result of events, 
for example in character 
behaviour  
Recognises that different 
characters have different 
thoughts/feelings about, 
views on and responses to 
particular scenarios 
Explains how the way a 
character speaks reflects their 
personality  
Identifies common themes in 
traditional tales  
Evaluates simple persuasive 
devices  
With support, justifies their 
views about what they have 
read  

  

Predicts 
events and 
endings  

 
Predicts with 
increasing accuracy  
during reading  
and then adapts 
prediction in  
the light of  
new information  
Predicts some key  
events of a story  
based  
on the settings 
described in  
the story opening.  
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Asks increasingly 
informed questions 
to improve 
understanding of a 
text  
Comments on use of 
language using 
terminology 
including alliteration, 
rhythm, rhyme, 
simile  
Uses dictionaries 
independently to 
check meaning of 
new vocabulary  

Identifies new 
vocabulary and 
sentence 
structure and 
discusses to 
develop 
understanding  
Identifies and 
understands 
meanings of a 
wide range of 
conjunctions used 
to link events 
together  
Identifies a range 
of standard 
words/phrases 
used at various 
stages of a 
narrative  

 

Refers back to the text for 
evidence when explaining  
Extracts information from 
tables and charts  
Recognises some different 
forms of poetry  
Retrieves information from 
text where there is 
competing (distracting) 
information  
Uses contents pages and 
indexes to locate, retrieve 
and record information 
from non-fiction texts  
Recognises different 
narrative genres  
Notices the difference 
between 1st and 3rd person 
accounts  
Identifies the conventions of 
different types of writing  

 

Summarises 
main ideas from 
a text  
Begins to 
identify themes 
across texts  

 

Suggests reasons for 
actions and events  
Infers characters’ feelings, 
motives, behaviour and 
relationships based on 
descriptions and their 
actions in the story  
Identifies with characters 
and makes links with own 
experiences when making 
judgements about the 
characters’ actions  
Justifies their views about 
what they have read  
Identifies how settings are 
used to create atmosphere  
Identifies evidence of 
relationship between 
characters based on dialogue 
and behaviour  
Analyses the use of language 
to set scenes, build tension or 
create suspense  
Explains how words/phrases 
in the description are linked 
to create suspense  
Explains how words/phrases 
in the description are linked 
to create an overall and 
consistent impression on the 
reader. 

 

Predicts what 
might happen 
from details 
stated and can 
indicate the 
strength/likeliho
od of their 
prediction being 
correct  

 

Analyses and 
compares 
plot structure  
Recognises 
the move 
from general 
to specific 
detail  

Evaluates 
effectivenes
s of texts in 
terms of 
function, 
form and 
language 
features  
Identifies 
how 
language 
structure 
and 
presentation 
(font size, 
bold, 
calligrams) 
contribute to 
meaning  

Comments 
on the 
effect of 
scene 
changes  
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Listens to the 
opinions of others 
and adjusts own 
thinking/understandi
ng where 
appropriate  
Expresses personal 
preferences 
regarding the work 
of significant 
authors/poets  
Explains similarities 
and differences with 
own experiences  

Notes examples of 
descriptive 
language and 
explains the mood 
or atmosphere 
they create  
Notices key words 
and phrases used to 
convey passing of 
time to introduce 
paragraphs or 
chapters  
Identifies how 
specific words and 
phrases link 
sections, 
paragraphs and 
chapters  
Identifies how 
authors use precise 
vocabulary to meet 
the intended 
purpose/effect  

Recognises the introduction, 
build-up, climax or conflict 
and resolution in narrative  
Retrieves information from 
text where there is 
competing (distracting) 
information  
Identifies a wide range of 
poetic forms, e.g. cinquain, 
haiku, calligram, kenning  
Identifies key words and 
phrases as evidence when 
making a point  
Identifies the structure and 
features of a range of non-
fiction, narrative and poetry 
texts.  
Analyses how structural and 
presentational features 
contribute to purpose in a 
range of texts  
Identifies events that are 
presented in more detail and 
those that are skimmed over  
Identifies underlying themes 
in a range of narrative texts  
Identifies the way descriptive 
language and small details are 
used to build an impression of 
an unfamiliar place  
Identifies figurative and 
expressive language that 
builds a fuller picture of a 
character.  

Explains and 
justifies an 
opinion on the 
resolution of an 
issue/whole 
narrative  
Summarises the 
main ideas of a 
non-fiction text  

Identifies techniques used by 
the author to persuade the 
reader to feel sympathy or 
dislike  
Justifies opinions of particular 
characters  
Distinguishes between fact and 
opinion  
Makes deductions about the 
motives and feelings that might 
lay behind characters’ words  
Summarises the way that the 
setting affects characters’ 
appearance, actions and 
relationships  
Comments on the way key 
characters respond to a problem  
Makes deductions about 
characters’ motives and feelings 
and explain whether their 
behaviour was predictable or 
unexpected  
Explores alternative outcomes to 
an issue  
Analyses dialogue, making 
judgements about the extent to 
which characters reveal their true 
feelings or motives  
Evaluates texts for their appeal 
for the intended audience  

Predicts on the 
basis of mood or 
atmosphere how a 
character will 
behave in a 
particular setting  
 

Analyses how 
the structure 
of non-fiction 
relates to its 
purpose e.g. 
how the 
points in a 
persuasive 
speech lead 
you to the 
author’s 
viewpoint  
Analyses how 
poetry is 
structured 
and its effect 
on the reader  
Exemplifies 
the move 
between 
generalisatio
ns and 
specific 
information  

Understand
s how 
authors use 
a variety of 
sentence 
construction
s  
Explains the 
decisions 
that the 
author has 
made in 
setting up 
problems for 
the 
characters 
and 
choosing 
how to 
resolve them  

Comment
s on 
difference
s between 
what 
characters 
say and 
what they 
do  
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Refines questions to 
deepen 
understanding of a 
text e.g. can 
generate a further 
question based on 
an initial question 
that takes the 
group’s thinking 
further  
Uses technical and 
other terms needed 
for discussing what 
they hear and read 
e.g. metaphor, simile, 
analogy, imagery, 
style and effect  
Justifies personal 
response to 
particular texts and 
characters with 
evidence  

Uses a range of 
strategies to 
identify the 
meaning of new 
vocabulary  
Identifies 
examples of 
effective 
description that 
evoke time or 
place commenting 
both on word and 
sentence choice  
Notes words and 
phrases in pre 
twentieth century 
writing which have 
changed their 
meaning over time  

Comments on use of 
language using terminology 
including onomatopoeia, 
metaphor, personification  
Notes how cohesion is 
achieved in different ways  
Identifies how the author 
signals change in the 
narration, time and place 
and notes the effect that 
this has on them as the 
reader  
Retrieves information, 
referring to more than one 
place in the text, and where 
there is competing 
(distracting) information  
Identifies and compares 
underlying themes in a 
range of narrative texts  
Identifies how an author 
varies pace by using direct or 
reported speech at different 
points in a story  
Comments on how a 
character is built and 
presented, referring to 
dialogue, action and 
description  
Retrieves, records and 
presents ideas from non-
fiction in a different format  
Identifies precision in the use 
of technical terminology and 
considers the different 
reasons for why an author 
might use this  

Summarises 
main ideas from 
more than one 
text to support 
note taking  
Analyses 
information from 
tables and charts 
and can 
incorporate this 
information into a 
summary of the 
whole text  

Provides evidence of characters 
changing during a story and 
discusses possible reasons 
where reasons are not obviously 
stated in the text  
Recognises that characters may 
have different perspectives in 
the story  
Considers the time and place 
where a story is set and looks 
for evidence of how that affects 
characters’ behaviour and/or 
plot development  
Explores in-depth the meaning 
of particular multi-layered 
(figurative) word/phrases, 
deciding what effect the author 
most probably intended on the 
reader and justifying this with 
further evidence from the text  
Summarises ideas across 
paragraphs, identifying key 
details that support the main 
ideas  
Identifies conventions across a 
range of non-fiction text types 
and forms e.g. first person in 
autobiographies and can identify 
where a common convention has 
been broken/breached/ignored! 
Offer reasons for why the author 
may have chosen to do this  
Analyses characters’ appearance, 
actions and relationships and 
makes deductions about 
differences in patterns of 
relationships and attitudes  
Identifies examples of dialogue 
that show different degrees of 
formality and considers what this 
implies about the relationships 
and context  
Shows understanding through 
emphasis, intonation and volume 
when performing  

Identifies whether 
changes in 
characters met or 
challenged the 
reader’s 
expectations  
 

Analyses the 
structure of 
more 
complex non-
linear 
narratives  
Analyses 
paragraph 
structures in 
similar texts 
noting and 
commenting 
on 
similarities 
and 
differences  

Recognises 
the style of 
different 
authors and 
Recognises 
their 
intended 
audience  
 

Identifies 
balanced 
or biased 
viewpoint
s and 
discuss 
texts 
which 
Explore 
more than 
one 
perspectiv
e on an 
issue  
Checks 
whether 
viewpoint 
changes in 
the story  
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Generates open 
questions to explore 
a range of 
possibilities and 
justifies responses in 
relation to the text  
Expresses and 
justifies personal 
preferences 
regarding 
significant 
authors/poets  

Analyses, and 
explains the 
impact of, authors’ 
techniques and use 
of language  
Notices where the 
author uses a wider 
range of cohesive 
language to create 
more sophisticated 
links between and 
within paragraphs  

Retrieves information, 
referring to more than one 
place in the text, and where 
there is competing 
(distracting) information  
Recognises how the author of 
non-fiction texts expresses, 
sequences and links points  
Explains how poets create 
shades of meaning, justifying 
own views with reference to 
the text and to other sources 
of evidence e.g. wider reading  
Considers when a story was 
first published, and discusses 
the audience that the author 
had in mind, when reading 
texts from our literary 
heritage  
• identifies and analyses 
conventions across a range of 
non-fiction text types and 
forms looking at the 
differences in conventions 
within the same text type e.g. 
categorise sub-sets of 
persuasive texts into groups  

Summarises 
competing views  
Analyses 
dialogue at 
certain points in 
a story and 
summarises its 
purpose  
Discusses main 
ideas from a text 
within a group 
and summarises 
the discussion  

Draws reasoned conclusions 
from non-fiction texts which 
present differences of opinion  
Analyses why and how scene 
changes are made and how they 
affect characters and events  
Distinguishes between implicit 
and explicit points of view  
Identifies and summarises 
underlying themes in a range of 
narrative texts noting where 
there are several themes 
competing in a text  
Provides evidence to explain 
how themes emerge and 
conventions are applied in a 
range of fiction and non-fiction 
genres  
• explains underlying themes 
across a range of poetry e.g. can 
form compilations of poems 
based on themes explaining 
choses for the grouping, and 
considering the order of the 
poems in the compilation.  
• explains the intent of the author 
e.g. explains how the author has 
tried to manipulate the 
emotions/bias of the reader  

particular genres and looks for 
evidence of characters that 
challenge stereotypes and 
surprise the reader e.g. in parody  
 

N/A  
 

Justifies 
personal 
response to 
narratives 
with suitable 
expansion  
Identifies 
how authors 
use a range 
of narrative 
structures 
e.g. stories 
within stories, 
flashbacks 
and can 
demonstrate 
understandin
g by re-
telling/writin
g the 
narrative 
using a 
different 
structure  

Justifies 
agreement 
or 
disagreemen
t with 
narrator’s 
point of view 
when 
evaluating a 
text  
 

Explains 
how a 
personal 
response 
has altered 
at various 
points 
across a 
text as the 
narrative 
viewpoint 
changes  

 

 

 

 

 

 

 



Mathematics at Pixmore 

‘Mathematics is essential to everyday life, critical to science, technology and engineering, and necessary for financial literacy and most forms of employment. A 

high-quality mathematics education provides a foundation for understanding the world, the ability to reason mathematically, an appreciation of the beauty and 

power of mathematics, and a sense of enjoyment and curiosity about the subject.’ National Curriculum 

The national curriculum for mathematics aims to ensure that all pupils: 

 become fluent in the fundamentals of mathematics, including through varied and frequent practice with increasingly complex problems over 

time, so that pupils develop conceptual understanding and the ability to recall and apply knowledge rapidly and accurately. 

 reason mathematically by following a line of enquiry, conjecturing relationships and generalisations, and developing an argument, justification 

or proof using mathematical language 

 can solve problems by applying their mathematics to a variety of routine and non-routine problems with increasing sophistication, including 

breaking down problems into a series of simpler steps and persevering in seeking solutions. 

At Pixmore, we want children to enjoy their maths and make connections to its importance in real life. We encourage children to explore ideas and 

skills using a variety of representations (including physical resources) and methods in order to explain their thinking. We provide children with a 

variety of activities, which test their understanding in a different contexts and try to ensure connections are made within different areas of 

mathematics to encourage fluency, mastery and understanding with greater depth. In addition we focus on mental arithmetic, fluency in 

multiplication tables and fractions. 

We teach for mastery so the children are taken on a journey of small maths steps, using a ping pong method. In Years 3, 4, 5 and 6, the children are 

split into 3 maths groups in order to support the children with their learning.  

Over the course of the year the children will cover place value, 4 operations, fractions, shape, space and measure and statistics. After exploring 

different ideas and skills, we give the children investigative tasks, problems to solve and reasoning activities to embed their understanding and 

broaden their knowledge. We try to revisit and make links to ideas in order for them to retain their new learning to support their future learning. 

Progression of Skills in Mathematics 

 Number, place 
value, 
approximation and 
estimation/rounding 

Calculations Fractions, decimals and 
percentages 

Measurement Geometry – 
properties of 
shapes; position 
and direction 

Statistics Reasoning 
skills and 
problem 
solving 

Prior 
Learning 

Count in steps of 2, 3 
and 5 from 0, and in 
tens from any number, 
forward and backward. 

Recall and use addition and 
subtraction facts to 20 fluently, 
and derive and use related facts 
up to 100. 

Recognise, find, name and 
write fractions 1/3, 1/4, 2/4 
and 3/4 of a length, shape, set 
of objects or quantity. 

Compare and order 
lengths, mass, 
volume/capacity and 
record the results using > 
< and =. 

Compare and sort 
common 2D 
shapes and 
everyday objects. 

Interpret and 
construct 
simple 
pictograms. 

Solve problems 
with addition 
and subtraction 
using concrete 



from 
KS1 

Read and write 
numbers to at least 100 
in numerals and in 
words. 
Compare and order 
numbers from 0 up to 
100; using < > = signs. 
Recognise the place 
value of each digit in a 
2-digit number. 
Identify, represent and 
estimate numbers 
using different 
representations, 
including the number 
line. 
Use place value and 
number facts to solve 
problems. 

Add and subtract mentally, 
including: A 2-digit number and 
ones; A 2-digit number and 
tens; Two 2-digit numbers; 
Adding three 1-digit numbers 
Add and subtract numbers 
using concrete objects and 
pictorial representations, 
including: A 2-digit number and 
ones; A 2-digit number and 
tens; Two 2-digit numbers; 
Adding three 1-digit numbers 
Recognise and use the inverse 
relationship between addition 
and subtraction and use this to 
check calculations and missing 
number problems. 
Recall and use multiplication 
and division facts for the 2, 5 
and 10x tables, including 
recognising odd and even 
numbers. 
Calculate mathematical 
statements for multiplication 
and division within the 
multiplication tables and write 
them using the multiplication, 
division and equals signs. 
Show that addition of two 
numbers can be done in any 
order (commutative) and 
subtraction of one number from 
another cannot. 
Show that multiplication of two 
numbers can be done in any 
order (commutative) and 
division of one number by 
another cannot. 

Write simple fractions. 
Recognise the equivalence of 
2/4 and 1/2. 

Choose and use standard 
units to estimate and 
measure length/height in 
any direction in m and cm 
using rulers. 
Choose and use standard 
units to estimate and 
measure mass in kg and g 
using scales. 
Choose and use standard 
units to estimate and 
measure temperature in 
ºC using thermometers. 
Choose and use standard 
units to estimate and 
measure capacity in l and 
ml using measuring 
vessels. 
Recognise and use 
symbols for £ and p and 
combine amounts to 
make a particular value. 
Find different 
combinations of coins 
that equal the same 
amount of money. 
Tell and write the time to 
five minutes, including 
quarter to/past and draw 
the hands on a clock face 
to show these times. 
Compare and sequence 
intervals of time. 
Know the number of 
minutes in an hour. 
Know the number of 
hours in a day. 

Compare and sort 
common 3D 
shapes and 
everyday objects. 
Identify and 
describe the 
properties of 2D 
shapes, including 
the number of 
sides and line of 
symmetry in a 
vertical line. 
Identify and 
describe the 
properties of 3D 
shapes including 
the number of 
edges, vertices and 
faces.  
Identify 2D shapes 
on the surface of 
3D shapes. 
Order and arrange 
combinations of 
mathematical 
objects in patterns 
and sequences. 
Use mathematical 
vocabulary to 
describe position, 
direction and 
movement 

Interpret and 
construct 
tally charts. 
Interpret and 
construct 
block 
diagrams. 
Interpret and 
construct 
simple tables. 
Ask and 
answer 
simple 
questions by 
counting the 
number of 
objects in 
each category 
and sorting 
the 
categories by 
quantity. 
Ask and 
answer 
questions 
about 
totalling and 
comparing 
categorical 
data. 

objects and 
pictorial 
representations, 
including those 
involving 
numbers, 
quantities and 
measures. 
Solve problems 
with addition 
and subtraction 
applying my 
increasing 
knowledge of 
mental and 
written 
methods. 
Solve problems 
involving 
multiplication 
and division, 
using materials, 
arrays, repeated 
addition, mental 
methods, and 
multiplication 
and division 
facts, including 
problems in 
context. 
Solve simple 
problems in a 
practical context 
involving 
addition and 
subtraction of 
money of the 
same units, 
including giving 
change. 
 
 

Year 3 Count from 0 in 
multiples of 4, 8, 50 and 
100. 
Compare and order 
numbers up to 1,000. 

Add and subtract mentally, 
including: HTU+U, HTU+TU and 
HTU+HTU 
Add and subtract using formal 
columnar methods, including: 
HTU+U, HTU+TU and HTU+HTU 

Count up and down in tenths, 
including money. 
Recognise that tenths arise 
from dividing an object into 
10 equal parts and in dividing 
1-digit numbers or quantities 
by 10. 

Compare, measure and 
calculate lengths using 
m, cm &mm. 
Compare, measure and 
calculate mass using kg 
& g.  

Identify horizontal, 
vertical lines and 
pairs of 
perpendicular and 
parallel lines.  

Interpret and 
present data 
using bar 
charts, 
pictograms 
and tables. 

Solve 
calculations and 
practical 
problems 
(including 
money) within 



Find 10 or 100 more or 
less than a given 
number. 
Recognise the place 
value of each digit in a 
3-digit number. 

Estimate the answer to a 
calculation and use inverse 
operation to check answers.  
Recall and use multiplication 
and division facts for the 3x, 4x 
and 8x tables. 
I can multiply and divide TU x U, 
mentally and formally. 

Recognise and can find and 
write fractions of a discrete 
set of objects: unit fractions 
and non-unit fractions with 
small denominators. 
Compare and order unit 
fractions and fractions with 
the same denominators.  
Add and subtract fractions 
with the same denominator 
within one whole. 

Compare, measure and 
calculate 
volume/capacity using 
l & ml. 
Tell and write the time 
from an analogue clock 
(12 hour and 24 clock) 
including Roman 
numerals. 
Know time facts 
(seconds, minutes, 
hours, days in a 
week/month/year/leap 
year). 
Compare the duration 
of events. 

Draw 2D shapes 
and measure the 
perimeter. 
Recognise 3D 
shapes in different 
orientations and 
build them, using 
modelling 
materials. 
Identify right 
angles and I know 
that angles are a 
property of shape 
and can describe a 
turn, including half 
turns and three 
quarter turns. 
Identify whether 
angles are greater 
than or less than a 
right angle. 

the appropriate 
context. 

Year 4 Count in multiples of 6, 
7, 9, 25 and 1,000. 
Order and compare 
numbers beyond 1,000. 
Find 1,000 more or less 
than a given number. 
Recognise the place 
value of each digit in a 
4-digit number. 
Read Roman numerals 
to 100 and know that 
over time the numeral 
system changed to 
include the concept of 
zero and place value. 
Identify, represent and 
estimate numbers 
using different 
representations. 
Round any number to 
the nearest 10, 100 or 
1,000. 
Count backwards 
through zero to include 
negative numbers. 
 

Add and subtract numbers with 
up to 4-digits using the formal 
written methods of columnar 
addition and subtraction.  
Estimate and use inverse 
operations to check answers in 
a calculation. 
Solve addition and subtraction 
2-step problems in contexts, 
deciding which operations and 
methods to use and why. 
Recall multiplication and 
division facts up to 12x12. 
Use place value, known and 
derived facts to multiply and 
divide mentally, including: 
multiplying by 0 and 1; dividing 
by 1; multiplying together three 
numbers. 
Recognise and use factor pairs 
and commutativity in mental 
calculations. 
Multiply 2-digit numbers by a 1-
digit number using formal 
written layout. 
 

Count up and down in 
hundredths. 
Recognise that hundredths 
arise when dividing an object 
by a hundred and dividing 
tenths by ten. 
Recognise and show using 
diagrams, families of 
common equivalent fractions. 
Add and subtract factions 
within the same 
denominator.  
Recognise and write decimal 
equivalents to 1/4, 1/2 and ¾. 
Recognise and write decimal 
equivalents of any number of 
tenths or hundredths. 
Round decimals with one 
decimal place to the nearest 
whole number. 
Compare numbers with the 
same number of decimal 
places up to 2 decimal places. 
Find the effect of dividing a 1-
digit or 2-digit number by 10 
and 100, identifying the value 
of the digits in the answer as 
ones, tenths and hundredths.  

Compare different 
measures, including 
money in £ and p. 
Estimate different 
measures, including 
money in £ and p. 
Calculate different 
measures. Including 
money in £ and p. 
Read, write and 
convert time between 
analogue and digital 12 
hour clocks. 
Read, write and 
convert time between 
analogue and digital 
24 hour clocks. 
Solve problems 
involving converting 
from hours to minutes; 
minutes to seconds; 
years to months; 
weeks to days. 
Convert between 
different units of 
measurements 
Measure and calculate 
the perimeter of a 

Compare and 
classify geometric 
shapes, including 
quadrilateral and 
triangles based on 
their properties 
and sizes. 
Identify lines of 
symmetry in 2D 
shapes presented 
in different 
orientations. 
Complete a simple 
symmetric figure 
with respect to a 
specific line of 
symmetry, 
Identify acute and 
obtuse angles and 
compare and order 
angles up to two 
right angles by 
size. 
Describe 
movements 
between positions 
as translations of a 
given unit to the 

Interpret and 
present 
discrete and 
continuous 
data using 
appropriate 
graphical 
methods, 
including bar 
charts and 
time graphs.  
Solve 
comparison, 
sum and 
difference 
problems 
using 
information 
presented in 
bar charts, 
pictograms, 
tables and 
other graphs. 

Solve number 
and practical 
problems with 
the above 
(involving 
increasingly 
large numbers). 
Solve problems 
involving 
multiplying and 
adding, 
including using 
the distributive 
law to multiply 
2-digit numbers 
by 1-digit, 
integer scaling 
problems and 
harder 
correspondence 
problems such 
as n objects are 
connected to m 
objects. 
Solve problems 
involving 
increasingly 
harder factions 



 rectilinear figure in cm 
and m. 
Find the area of 
rectilinear shapes by 
counting squares. 
Calculate different 
measures 

left/right and 
up/down. 
Describe positions 
on a 2D grid as 
coordinates in the 
first quadrant. 
Plot specified 
points and draw 
sides to complete a 
given polygon. 

and fractions to 
divide 
quantities, 
including non-
unit fractions 
where the 
answer is a 
whole number. 
Solve simple 
measure and 
money problems 
involving 
fractions and 
decimals to 2 
decimal places. 

Year 5 Count forwards or 
backwards in steps of 
powers of 10 for any 
given number up to 
1,000,000. 
Read, write, order and 
compare numbers to at 
least 1,000,000. 
Determine the value of 
each digit in numbers 
up to 1,000,000. 
Read Roman numerals 
to 1,000 (M) and 
recognise years written 
in Roman numerals. 
Round any number up 
to 1,000,000 to the 
nearest 10, 100, 1000, 
10000 and 100000. 
Interpret negative 
numbers in context, 
count forwards and 
backwards with 
positive and negative 
whole numbers, 
including through zero. 
Solve number problems 
and practical problems 
with the above. 

Add and subtract numbers 
mentally with increasingly large 
numbers. 
Add and subtract whole 
numbers with more than 4 
digits, including using formal 
written methods.  
Use rounding to check answers 
to calculations and determine, 
in the context of a problem, 
levels of accuracy. 
Identify multiples and factors, 
including finding all factor pairs 
or a number and common 
factor pairs of two numbers. 
Use the vocabulary of prime 
numbers, prime factors and 
composite (non-prime) 
numbers. 
Establish whether a number up 
to 100 is prime and recall prime 
numbers up to 19. 
Recognise and use square 
numbers and cube numbers, 
and the notation for squared 
and cubed.  
Multiply and divide numbers 
mentally drawing on known 
facts. 
Multiply and divide whole 
numbers and those involving 
decimals by 10, 100 and 1000. 
Multiply numbers up to 4 digits 
by a 1-digit or 2-digit number 

Recognise mixed numbers 
and improper fractions and 
convert from one form to the 
other. 
Write mathematical 
statements >1 as a mixed 
number. 
Identify, name and write 
equivalent fractions of a given 
fraction, represented visually, 
including tenths and 
hundredths.  
Compare and order fractions 
whose denominators are 
multiples of the same 
number. 
Add and subtract fractions 
with the same denominator 
and denominators that are 
multiples of the same 
number.  
Multiply proper fractions and 
mixed numbers by whole 
numbers, supported by 
materials and diagrams. 
Read and write decimal 
numbers as fractions. 
Recognise and can use 
thousandths and relate them 
to tenths, hundredths and 
decimal equivalents.  
Round decimals with 2 
decimal places to the nearest 

Solve problems 
involving converting 
between units of time. 
Convert between 
different units of 
metric measure. 
Understand and use 
approximate 
equivalences between 
metric units and 
common imperial 
units, such as inches, 
pounds and pints. 
Measure and calculate 
the perimeter of 
composite rectilinear 
shapes in cm and m. 
Calculate and compare 
the area of rectangles 
(incl squares), and 
including using 
standard units (cm2 
and cm3) to estimate 
the area of irregular 
shapes. 
Estimate volume and 
capacity. 
Use all four operations 
to solve problems 
involving money using 
decimal notation, 
including scaling. 

Use the properties 
of rectangles to 
deduce related 
facts and find 
missing lengths 
and angles. 
Distinguish 
between regular 
and irregular 
polygons based on 
reasoning about 
equal sides and 
angles.  
Identify 3D shapes, 
including cubes 
and other cuboids, 
from 2D 
representations.  
Know angles are 
measured in 
degrees. 
Estimate and 
compare acute, 
obtuse and reflex 
angles.  
Identify angles at a 
point and one 
whole turn. 
Identify angles at a 
point on a straight 
line and ½ a turn. 
Identify other 
multiples of 90º. 

Complete, 
read and 
interpret 
information 
in tables, 
including 
timetables. 
Solve 
comparison, 
sum and 
difference 
problems 
using 
information 
presented in a 
line graph. 

Solve addition 
and subtraction 
multi-step 
problems in 
contexts, 
deciding which 
operations and 
methods to use 
and why. 
Solve problems 
involving 
numbers up to 3 
decimal places. 
I can solve 
problems 
involving 
multiplication 
and division 
including using 
knowledge of 
factors and 
multiples, 
squares and 
cubes.  
Solve problems 
involving 
addition, 
subtraction, 
multiplication 
and division and 
a combination of 
these, including 
understanding 



using a formal written method, 
including long multiplication for 
2-digit numbers.  
Divide numbers up to 4 digits 
by a 1-digit number using the 
formal written method of short 
division and interpret 
remainders appropriately for 
the context. 
 

whole number and 1 decimal 
place. 
Read, write, order and 
compare numbers with up to 
3 decimal places. 
Recognise the percent 
symbol and understand that 
percent relates to ‘number 
parts per hundred’. 
Write percentages as a 
fraction with denominator 
hundred, and as a decimal.  
 

Draw given angles 
and measure them 
in degrees. 
Identify, describe 
and represent the 
position of a shape 
following a 
reflection or 
translation, using 
the appropriate 
language, and 
know that the 
shape has not 
changed. 

the meaning of 
the equals sign. 
Solve problems 
involving 
multiplication 
and division 
including scaling 
by simple 
fractions and 
problems 
involving simple 
rates. 
Solve problems 
which require 
knowing 
percentage and 
decimal 
equivalents of 
½, ¼, 1/5, 2/5, 
4/5 and those 
fractions with a 
denominator or 
a multiple of 10 
or 25. 

Year 6 Read, write, order and 
compare numbers up 
to10,000,000. 
Determine the value of 
each digit in numbers 
up to 10,000,000. 
Round any whole 
number to a required 
degree of accuracy. 
Use negative numbers 
in context, and 
calculate intervals 
across zero. 
Solve number problems 
and practical problems 
with the above. 
 
Algebra: 
Express missing 
number problems 
algebraically.  
Use simple formulae. 
Generate and describe 
linear number 
sequences.  

Use estimation to check 
answers to calculations and 
determine, in the context of a 
problem, an appropriate degree 
of accuracy. 
Identify common factors, 
common multiples and prime 
numbers. 
Perform mental calculations, 
including with mixed operations 
and large numbers.  
Multiply multi-digit numbers up 
to 4 digits by a 2 digit whole 
number using the formal 
written method of long 
multiplication.  
Divide numbers up to 4 digits 
by a 2 digit whole number using 
the formal written method of 
long division, and interpret 
remainders as whole number 
remainders, fractions, or by 
rounding, as appropriate for the 
context. 

Use common factors to 
simplify fractions and use 
common multiples to express 
fractions in the same 
denomination. 
Compare and order fractions, 
including fractions >1. 
Add and subtract fractions 
with different denominators 
and mixed numbers, using 
the concept of equivalent 
fractions. 
Multiply simple pairs of 
proper fractions, writing the 
answer in the simplest form. 
Divide proper fractions by 
whole numbers. 
Associate a fraction with 
division to calculate decimal 
fractions equivalents for a 
simple fraction. 
Identify the value of each 
digit to 3 decimal places and 
multiply and divide numbers 
by 10, 100 and 1000 giving 

Use, read, write and 
convert between 
standard units, 
converting 
measurements of 
length, mass, volume 
and time from a 
smaller unit of 
measure to a larger 
unit, and vice versa, 
using decimal notation 
of up to 3 decimal 
places. 
Convert between miles 
and kilometres.  
Recognise that shapes 
with the same areas 
can have different 
perimeters and vice 
versa. 
Calculate the area of 
parallelograms and 
triangles.  
Recognise when it is 
possible to use the 

Compare and 
classify geometric 
shapes based on 
the properties and 
sizes. 
Describe simple 3D 
shapes.  
Draw 2D shapes 
given dimensions 
and angles. 
Recognise and 
build simple 3D 
shapes, including 
making nets. 
Find unknown 
angles in any 
triangles, 
quadrilaterals and 
regular polygons. 
Recognise angles 
where they meet 
at a point, are on a 
straight line, or are 
vertically opposite, 

Interpret and 
construct pie 
charts and 
line graphs 
and use these 
to solve 
problems 
Calculate and 
interpret the 
mean as an 
average. 

Solve addition 
and subtraction 
multi-step 
problems in 
contexts, 
deciding which 
operations and 
methods to use 
and why. 
Solve problems 
involving 
addition, 
subtraction, 
multiplication 
and division.  
Solve problems 
involving the 
calculation and 
conversion of 
units of 
measure, using 
decimal notation 
up to 3 decimal 
places where 
appropriate. 



Find pairs of numbers 
that satisfy an equation 
with two unknowns. 
Enumerate possibilities 
of combinations of two 

variables. 

Divide numbers up to 4 digits 
by a 2 digit number using the 
formal written method of short 
division where appropriate. 
Use my knowledge of the order 
of operations to carry out 
calculations involving the four 
operations. 

answers up to 3 decimal 
places.  
Multiply 1-digit numbers with 
up to 2 decimal places by 
whole numbers. 
Use written division methods 
in cases where the answer has 
up to 2 decimal places. 
Solve problems which require 
answers to be rounded to 
specified degrees of accuracy. 
Recall and use equivalences 
between simple fractions, 
decimals and percentages, 
including in different contexts 

formulae for the area 
of shapes. 
Calculate, estimate 
and compare volume 
of cubes and cuboids, 
using standard units. 
Recognise when it is 
possible to use the 
formulae for the 
volume of shapes. 

and find missing 
angles. 
Illustrate and name 
parts of circles, 
including radius, 
diameter and 
circumference. 
Know the diameter 
is twice the radius. 
Draw and translate 
simple shapes on 
the co-ordinate 
plane, and reflect 
them in the axes. 
Describe positions 
on the full co-
ordinate grid (all 
four quadrants). 

Ratio and 
Proportion: 
Solve problems 
involving the 
relative sizes of 
two quantities, 
where missing 
values can be 
found using 
integer 
multiplication 
and division 
facts. 
Solve problems 
involving the 
calculation of 
percentages and 
the use of 
percentage 
comparisons. 
Solve problems 
involving similar 
shapes where 
the scale factor 
is known or can 
be found.  
Solve problems 
involving 
unequal sharing 
and grouping 
using knowledge 
of fractions and 
multiples. 

 

 

 

 

 

 

 



Science 

‘A good science education provides the foundations for understanding the world through the specific disciplines of biology, chemistry and physics. Science has 
changed our lives and is vital to the world’s future prosperity, and all pupils should be taught essential aspects of the knowledge, methods, processes and uses of 
science. Through building up a body of key foundational knowledge and concepts, pupils should be encouraged to recognise the power of rational explanation 
and develop a sense of excitement and curiosity about natural phenomena. They should be encouraged to understand how science can be used to explain what is 
occurring, predict how things will behave, and analyse causes.’ National Curriculum 
 

Our curriculum for Science aims to ensure that all pupils: 

 develop scientific knowledge and conceptual understanding through a range of learning experiences, including scientific enquiries 

 enhance their understanding of the nature, processes and methods of science, which helps them to ask and answer scientific questions about 

the world around them 

 are equipped with the scientific knowledge required to understand the uses and implications of science today and for the future. 

At Pixmore, Science is taught through exploration and investigations around a wide range of topics. Children are encouraged to use scientific 
enquiry skills, with a particular focus on questioning within Science lessons as well as across the curriculum. This promotes a sense of curiosity for 
the world around them.  
 

Progression of Skills in Science 

 
Working Scientifically Light and Sound 

Animals and 
Humans 

Electricity 
Materials and 

their 
properties 

Plants and 
Environmental 

Science 
Forces 

States of 
Matter 

Year 
3 

1. I can ask questions.  
2. I can set up simple fair 
tests and comparisons  
3. I can make accurate 
measurements using a 
range of equipment, for 
example thermometers and 
data loggers.  
4. I can collect, record, 
classify and present data in a 
variety of ways to help in 
answering questions  
5. I can record findings using 
simple scientific language, 
drawings, labelled diagrams, 
bar charts, and tables.  

I can recognise that 
light is needed to see, 
and dark is the absence 
of light. 
I can notice that light is 
reflected from 
surfaces. 
I know that light from 
the sun can be 
dangerous. 
I can suggest how we 
might protect our eyes 
from the sun. 
I know that shadows 
are formed when the 
light from the light 

I know that animals 
get nutrition from 
what they eat. 
I know that animals 
need the right 
types and amounts 
of nutrition. 
I know that humans 
and some other 
animals have 
skeletons and 
muscles for 
support, protection 
and movement. 

 I can compare 
different types 
of rocks, 
considering 
their 
appearance and 
simple physical 
properties. 
I can group 
different types 
of rocks, 
considering 
their 
appearance and 
simple physical 
properties. 

I can identify and 
describe the 
functions of 
different parts of 
flowering plants, 
including roots, 
stem, leaves and 
flowers. 
I can explore 
what plants need 
for life and 
growth. 
I know what 
plants need for 
life and growth 
varies for 

I can compare 
how things 
move on 
different 
surfaces. 
I can notice 
that some 
forces need 
contact 
between two 
objects, but 
magnetic 
forces can act 
at a distance. 
I can observe 
how magnets 
attract and 

 



6. I can say what I have 
found out  (including oral 
and written explanations, 
displays or presentations of 
results and conclusions)  
7. I can use results to draw 
simple conclusions and 
suggest improvements, new 
questions and predictions 
for setting up further tests.  
8. I can identify differences, 
similarities or changes 
related to simple scientific 
ideas and processes.  
9. I can use straightforward 
scientific evidence to answer 
questions or to support 
findings. 

source is blocked by an 
opaque object. 
I can find patterns in 
changes of shadow 
size. 

I can describe 
how fossils are 
formed when 
things that have 
lived are 
trapped within 
rock. 
I can recognise 
that soils are 
made from 
rocks and 
organic matter. 

different types of 
plant. 
I can investigate 
the way in which 
water is 
transported 
within plants. 
I can explore the 
part that flowers 
play in the life 
cycles of 
flowering plants, 
including 
pollination, seed 
formation and 
seed dispersal. 

repel each 
other and 
various 
materials. 
I can compare 
materials 
based on 
magnetic 
attraction. 
I can group 
materials 
based on 
magnetic 
attraction, 
identifying 
some magnetic 
materials. 
I can describe 
magnets as 
having two 
poles. 
I can predict 
whether two 
magnets will 
attract or 
repel, 
depending on 
which way the 
poles are 
facing. 

Year 
4 

1. I can ask questions.  
2. I can set up simple fair 
tests and comparisons  
3. I can make accurate 
measurements using a 
range of equipment, for 
example thermometers and 
data loggers.  
4. I can collect, record, 
classify and present data in a 
variety of ways to help in 
answering questions  
5. I can record findings using 
simple scientific language, 
drawings, labelled diagrams, 
bar charts, and tables.  
6. I can say what I have 
found out  (including oral 
and written explanations, 

I can identify how 
sounds are made, 
associating some of 
them with something 
vibrating. 
I can recognise that 
vibrations from sounds 
travel through a 
medium to the ear. 
I can find patterns 
between pitch and 
features of the object 
that produced the 
sound. 
I can find patterns 
between volume and 
features of the object 
that produced the 
sound. 

I can describe the 
simple functions of 
the basic parts of 
the digestive 
system in humans. 
I can identify the 
different types of 
teeth in humans. 
I can identify the 
simple functions of 
the different types 
of teeth in humans. 
 

I can identify 
common 
appliances that run 
on electricity. 
I can construct a 
simple series 
electrical circuit. 
I can identify and 
name the basic 
parts of a simple 
circuit; including 
cells, wires, bulbs, 
switches and 
buzzers. 
I can identify 
whether or not a 
lamp will light in a 
simple series 
circuit, depending 

 I can construct a 
variety of food 
chains; 
identifying 
producers, 
predators and 
prey. 
I can interpret a 
variety of food 
chains; 
identifying 
producers, 
predators and 
prey. 

 I can compare 
materials, 
according to 
whether they are 
solid, liquid or gas. 
I can group 
materials, 
according to 
whether they are 
solid, liquid or gas. 
I can observe that 
some materials 
change state when 
they are heated 
and cooled 
I can measure or 
research the 
temperature at 
which materials 



displays or presentations of 
results and conclusions)  
7. I can use results to draw 
simple conclusions and 
suggest improvements, new 
questions and predictions 
for setting up further tests.  
8. I can identify differences, 
similarities or changes 
related to simple scientific 
ideas and processes.  
9. I can use straightforward 
scientific evidence to answer 
questions or to support 
findings. 

I can recognise that 
sounds get fainter as 
the distance from the 
sound source 
increases. 

on the loop with 
the battery. 
I can recognise that 
a switch opens and 
closes a circuit, and 
associate this with 
whether or not a 
lamp lights in a 
simple series 
circuit. 
I can recognise 
some common 
conductors and 
insulators, and 
associate metals 
with being good 
conductors. 

change state in 
degrees Celsius. 
I can identify the 
part played by 
evaporation and 
condensation in the 
water cycle. 
I understand that 
the rate of 
evaporation is 
linked to 
temperature. 

Year 
5 

1. I can plan an enquiry to 
answer a question.  
2. I can recognise and 
control variables.  
3. I can take measurements 
using a range of equipment 
with increasing accuracy 
and precision.  
4. I can record data and 
results of increasing 
complexity using scientific 
diagrams or graphs. 
5. I can use test results to 
make predictions to set up 
further comparative and fair 
tests. 
6. I can report and present 
findings from enquiries, 
including conclusions, causal 
relationships and 
explanations of results, 
including the degree of 
trust. 
7. I can identify scientific 
evidence that has been used 
to support or refute ideas or 
arguments. 

I can describe the 
movement of the 
Earth, and other 
planets, relative to the 
Sun in the solar 
system. 
I can describe the 
movement of the 
Moon relative to the 
Earth. 
I can describe the Sun, 
Earth and Moon as 
approximately 
spherical bodies. 
I can use the idea of the 
Earth’s rotation to 
explain day and night 
and the apparent 
movement of the sun 
across the sky. 

I can describe the 
changes as humans 
develop to old age. 

 I can compare 
and group 
everyday 
materials based 
on their 
properties. 
I can give 
reasons for use 
of materials, 
based on 
evidence from 
comparative 
and fair tests. 
 

I can describe the 
differences in the 
life cycles of a 
mammal, an 
amphibian, an 
insect and a bird. 
I can describe the 
life process of 
reproduction in 
some plants and 
animals. 
 

I can explain 
that 
unsupported 
objects fall 
towards the 
Earth because 
of the force of 
gravity acting 
between the 
Earth and the 
falling object. 
I can identify 
the effects of 
air resistance. 
I can identify 
the effects of 
water 
resistance. 
I can identify 
the effects of 
friction. 
I know that 
some 
mechanisms 
allow a smaller 
force to have a 
greater effect. 

I know that some 
materials will 
dissolve in liquid to 
form a solution. 
I can describe how 
to recover a 
substance from a 
solution. 
I can use my 
knowledge of 
solids, liquids and 
gases to decide 
how mixtures 
might be 
separated. 
I can demonstrate 
that dissolving, 
mixing and 
changes of state 
are reversible 
changes. 
I can explain that 
some changes 
result in the 
formation of new 
materials, which is 
not usually 
reversible. 
 



Year 
6 

1. I can plan an enquiry to 
answer a question.  
2. I can recognise and 
control variables.  
3. I can take measurements 
using a range of equipment 
with increasing accuracy 
and precision.  
4. I can record data and 
results of increasing 
complexity using scientific 
diagrams or graphs. 
5. I can use test results to 
make predictions to set up 
further comparative and fair 
tests. 
6. I can report and present 
findings from enquiries, 
including conclusions, causal 
relationships and 
explanations of results, 
including the degree of 
trust. 
7. I can identify scientific 
evidence that has been used 
to support or refute ideas or 
arguments. 

I can recognise that 
light appears to travel 
in straight lines. 
I can use this idea to 
explain that objects are 
seen because they give 
out or reflect light into 
the eye. 
I can use this idea to 
explain why shadows 
have the same shape as 
the objects cast them. 
I can explain that we 
see things because 
light travels from light 
sources to our eyes, or 
from light sources to 
objects and then to our 
eyes. 

I can identify and 
name the main 
parts of the human 
circulatory system. 
I can describe the 
functions of the 
heart, blood vessels 
and blood. 
I know the impact 
of diet, exercise, 
drugs and lifestyle 
on the way my 
body functions. 
I can describe the 
ways in which 
nutrients and water 
are transported 
within animals, 
including humans. 
I know that living 
things produce 
offspring of the 
same kind, but 
normally offspring 
vary and are not 
identical to their 
parents. 

I can associate the 
brightness of a 
lamp/volume of a 
buzzer with the 
number and 
voltage of cells 
used in the circuit. 
I can compare, with 
reasoning, 
variations in how 
components 
function; including 
the brightness of 
bulbs, volume of 
buzzers and on/off 
position of 
switches. 
I can use 
recognised symbols 
when representing 
a simple circuit in a 
diagram. 

 I can describe 
how living things 
are classified into 
broad groups 
according to 
common 
observable 
characteristics 
and based on 
similarities and 
differences. 
I can classify 
plants and 
animals, with 
reasoning, based 
on specific 
characteristics. 
I know that living 
things have 
changed over 
time, and fossils 
provide 
information 
about living 
things from 
millions of years 
ago. 
I can identify how 
animals and 
plants are 
adapted to suit 
their 
environment in 
different ways, 
which may lead 
to evolution. 
 

  

 

 

 

 

 



Computing 

‘A high-quality computing education equips pupils to use computational thinking and creativity to understand and change the world. Computing has deep links 
with mathematics, science, and design and technology, and provides insights into both natural and artificial systems. The core of computing is computer science, 
in which pupils are taught the principles of information and computation, how digital systems work, and how to put this knowledge to use through programming. 
Building on this knowledge and understanding, pupils are equipped to use information technology to create programs, systems and a range of content. 
Computing also ensures that pupils become digitally literate – able to use, and express themselves and develop their ideas through, information and 
communication technology – at a level suitable for the future workplace and as active participants in a digital world.’ National Curriculum 
 
 

Our curriculum for computing aims to ensure that all pupils: 

 can understand and apply the fundamental principles and concepts of computer science, including abstraction, logic, algorithms and data 

representation 

 can analyse problems in computational terms, and have repeated practical experience of writing computer programs in order to solve such 

problems 

 can evaluate and apply information technology, including new or unfamiliar technologies, analytically to solve problems 

 are responsible, competent, confident and creative users of information and communication technology. 

 
At Pixmore, we incorporate computing in a cross-curricular way as well as through discrete Computing lessons. With access to laptops in all year 
groups as well as ipads and other equipment, including ozobots, microphones and cameras, the extra-curricular exploration of computing is 
encouraged throughout the school.  
 
Teaching is planned in conjunction with the Herts computing scheme, as well as the Key Stage 2 curriculum. E-safety is embedded in the entire 

scheme of work from Year 3 onwards. We aim to ensure that children leave Pixmore as competent, safe and independent users, explorers and 

creators of technology, prepared for future jobs and wider communication. 

 

 

 

 

 



Progression of Skills in Computing 

Prior Learnng from Key Stage 1 

  
Year 3 Year 4 

  



Year 5 Year 6 

  
 

  



PSHCE 

For PSHCE and SMSC, which also includes SRE, we follow guidance from the PSHCE Association, which states that: 

The model of assessment that is most meaningful in PSHE education is ipsative assessment. Ipsative assessment compares where a pupil is at the end of a 
lesson or series of lessons against where they were before the lesson(s), in a similar way to an athlete measuring today’s performance against their own 
previous performance. So the benchmark against which progress is measured is the pupil’s own starting point, not the performance of others or the 
requirements of an exam syllabus.  

(PSHCE Association, 2016) 

Teachers will, therefore, use their own knowledge of the children they teach in determining the extent to which progress has been made and will 
respond accordingly. This may result in pupils being given additional, and sometimes individual, support to ensure they develop their knowledge 
and skills in PSHCE and SMSC with the aim of providing them with skills and knowledge to enable them to develop life skills and understand how to 
remain safe and maintain healthy relationships and values. 

Progression of Skills in PSHCE 

 

 

 

 

 

 

 

 

  



Physical Education 

‘A high-quality physical education curriculum inspires all pupils to succeed and excel in competitive sport and other physically-demanding activities. It should 
provide opportunities for pupils to become physically confident in a way which supports their health and fitness. Opportunities to compete in sport and other 
activities build character and help to embed values such as fairness and respect.’ National Curriculum. 
 

At Pixmore, our aim is to give the children an appreciation of the value of sport and physical activity and to give them a sense of fair play and 
teamwork. We have extremely successful sporting teams and participate regularly in matches against other schools, as well as district tournaments, 
competitions and to encourage participation in a wide range of sports.  The curriculum for each year group includes the teaching of games, dance 
and gymnastics. In Year 4 and 5 swimming is part of the PE programme - the aim is for children to be competent swimmers by the time they leave 
Pixmore.  

 

Progression of Skills in Physical Education 

Year 
Group 

Dance & Aerobics Gymnastics Games – invasion, net & wall, striking & fielding Athletics Swimming 

 
 
 

Year 3 
 
 
 

Can show an imaginative 
response to different stimuli 
through their choice of 
movements.  
Can explore and develop new 
actions while working with a 
partner or small group, 
perform short dance showing 
awareness of others when 
moving.  
They perform short dances 
with expression.  
They include unison, cannon 
and repetition within a dance 
sequence.   
Can show an imaginative 
response to different stimuli 
through their choice of 
movements.  
Can explore and develop new 
actions shown by teacher.  
Can perform a short 
sequence showing awareness 
of others when moving.  

Can use a range of 
movements to explore 
combinations on the 
floor, mats and 
apparatus. Perform a 
short sequence of 
different movements and 
improve the quality of 
the actions.  
Works well on their own 
and contributes to 
sequences.  
Understands that 
strength and suppleness 
are important parts of 
Gymnastics 

Use a range of skills with control 
Can strike a ball with intent and throw more 
accurately when blowing and throwing.  
Can intercept the ball consistency and catch 
when in a fielding position.  
Judge how far they can run to score points.  
Identify parts of their performance that need 
improvement. 
Can vary the speed and direction of the ball, get 
their bodies into a good position to hit and fed to 
their partners.  
Recognise what is happening to their bodies 
when playing the games. 
Can pass, receive and dribble the ball. Know how 
to use space in games, recognise and describe 
what happens to their breathing and heart when 
playing in a game.  

Can demonstrate the 
five basic jumps on their 
own e.g. one foot one 
foot, two feet two feet, 
one foot two feet etc.  
Can show the difference 
in running speeds.  
Can demonstrate the 
five basic jumps in 
different combinations 
showing control at take-
off and landing. 
They can also identify 
different running, 
throwing and jumping 
actions. 

 



 
 
 

Year 4 
 
 
 

Can show an imaginative 
response to different stimuli 
through their choice of 
movements.  
Can explore and develop new 
actions.  
Perform short dance showing 
awareness of others when 
moving.  
They can recognise unison, 
cannon and suggest 
improvements.    

Can make similar or 
contrasting shapes on the 
floor and apparatus 
working with a partner.  
Can perform a range of 
actions and agilities with 
consistency. They are 
able to work with a 
partner to make up a 
short sequence using the 
floor, mats and 
apparatus.  
Offer constructive ideas 
when working with a 
partner, including ideas 
on balances. 

Can vary the speed and direction of the ball, get 
their bodies into a good position to hit and fed to 
their partners.  
Recognise what is happening to their bodies 
when playing the games. 
Can use a range of throwing, catching and 
fielding skills.  
Can strike the ball with intent when batting.  
When fielding they can choose where to stand to 
stop the ball, work well in a team to make it hard 
for the batter.  
Can describe what they are good at and say why.  
Can change direction and speed when in control 
of the ball.  
They are able to keep control of the ball in a 
game situation.  
Use knowledge of what we are learning to 
suggest a warm up activities. 
 

Can run consistently and 
smoothly at different 
speeds, able to 
demonstrate different 
combinations of jumps 
showing control, 
coordination and 
consistency.  
Can recognise different 
stages of jumping, 
running and throwing 
and can choose the best 
for a particular event. 
They are able to describe 
how to improve at 
different activities.    

Swim competently, 
confidently and 
proficiently over a 
distance of at least 
25 metres 

Use a range of 
strokes effectively 
[for example, front 
crawl, backstroke 
and breaststroke] 

Perform safe self-
rescue in different 
water-based 
situations. 

 
 
 

Year 5 
 
 
 

Can explore, improvise and 
choose appropriate materials 
to create new motifs in a 
chosen dance style.  
Can adapt dance moves to go 
with the style of the dance. 
Children can explore action/ 
gestures that suits the dance 
style.  
Warm up and cool down 
independently. 
Can perform specific skills 
and movement patterns for 
different dance styles with 
accuracy.  
Use appropriate dance 
terminology to describe 
different styles. 

Can perform actions, 
shapes and balances 
clearly with good body 
tension.  
They can adapt 
sequences to include a 
partner or a small group.  
Know how muscles work 
and can demonstrate 
different stretches.   They 
are able to repeat 
accurately a long 
sequence with more 
difficult actions and show 
a clear body shape and 
change of direction, level, 
speed and agilities.  
Can identify 
improvements of speed, 
direction and level. 
Can take responsibility 
for their own warm up. 

Perform skills needed in a game situation 
accurately.  
Know and can find ways to get the ball towards 
their opponents goal.  
Use space to pass and receive the ball.  
Use defending and attacking skills to help in team 
games, and explain why a performance is good.   
Can bowl accurately under arm and bowl over 
arm.  
They can field accurately by stopping the ball in 
the correct way and throwing over arm over a 
good distance.  
They can hit the ball and direct it away from 
fielders and gauge when to run after hitting the 
ball. Children can recognise their own and others 
strengths.       
Can play both a forehand and backhand move 
their feet to hit the ball.  
They are able to spot the space and try to hit the 
ball towards it Can position themselves well on 
court.  
Children know what they are successful at and 
what they need to practice more. 
 

Perform a range of 
jumps showing power 
and control in both take 
off and landing. They can 
sustain pace over a 
longer distance e.g. 
100meters and 
200meters. Can throw 
different equipment 
with control and 
efficiency.  
They can say why some 
athletic activities can 
improve strength and 
power.  
Identify part of 
performance that be 
improved. 

Swim competently, 
confidently and 
proficiently over a 
distance of at least 
25 metres 

Use a range of 
strokes effectively 
[for example, front 
crawl, backstroke 
and breaststroke] 

Perform safe self-
rescue in different 
water-based 
situations. 



 
 
 

Year 6 
 
 
 

Responds to a range of 
stimuli, improvising freely 
using a range of controlled 
movements and patters.  
Select and use a range of 
compositional ideas to create 
motifs that demonstrate their 
idea.  
Identify what types of 
exercise they need to help 
them improve their dance. 
Can explore dance and 
movement ideas 
imaginatively, including 
actions, dynamics, space and 
relationships. Perform with 
clarity and flow. Can 
communicate a dance idea on 
their own, with a partner and 
in a group.  
They also comment on what 
works well and explain why. 

Can make up longer 
sequences and perform 
them with fluency, use 
controlled movements to 
travel to different areas.  
Can watch performances 
and use a criteria to 
make judgments and 
suggest improvements.    
Perform fluently and with 
control, even when 
performing difficult 
combinations.  
Use planned variations 
and contrasts in actions 
and speed in their 
sequences 

Combine and perform skills with control in a 
game situation.  
They choose when to pass or dribble, so that 
they keep possession to make progress in a 
game.  
They use attacking and defending skills in a 
game.  
Know the importance of being fit. 
They perform skills with greater control and 
speed.  
Use attacking and defending skills appropriately 
in games. Recognise and describe the best points 
in an individuals and a teams performance 
Can bowl accurately under arm and bowl over 
arm.  
They can field accurately by stopping the ball in 
the correct way and throwing over arm over a 
good distance.  
They can hit the ball and direct it away from 
fielders and gauge when to run after hitting the 
ball.  
Can bat effectively using different types of shots.  
They use tactics which involves bowlers and 
fielders working together.  
Children can organise a warm up and identify 
what they need to improve in their performance 
and suggest how they can do this.   
Can play both a forehand and backhand move 
their feet to hit the ball.  
They are able to spot the space and try to hit the 
ball towards it Can position themselves well on 
court.  
Children hit the ball with purpose, varying speed, 
height and direction toward their opponent’s 
space on court.  
They can explain what they are trying to do and 
why it is a good idea. 

Perform a range of 
jumps showing power 
and control in both take 
off and landing. They can 
sustain pace over a 
longer distance e.g. 
100meters and 
200meters. Can throw 
different equipment 
with control and 
efficiency.  
They can say why some 
athletic activities can 
improve strength and 
power.  
Identify part of 
performance that be 
improved. 
Understand the different 
stages of a relay race 
and can perform them in 
a race.  
Identify parts of the 
performance that needs 
to be practiced and 
suggest improvements.     

 
 
 
 
Orienteering: 
Can read maps and 
plans accurately use 
physical and 
teamwork skills well 
in a variety of 
different challenges.  
Know how to 
prepare physically 
and organisationally 
to be safe and 
efficient.   

 

 

 



Religious Education 

‘RE offers distinctive and valid opportunities to promote pupils’ interdisciplinary learning and spiritual, moral, social and  cultural development. It contributes to 

the development of beliefs and values and to schools’ ‘Prevent’ duty to combat extremism. Dedicated RE lessons, in partnership with whole school approaches, 

should allow for timely and sensitive responses to be made to unforeseen events of a religious, moral or philosophical nature, including natural phenomena 

resulting in humanitarian responses whether local, national or global.’ Herts Agreed Syllabus 2017-2022 

In RE, we use the Hertfordshire Agreed Syllabus which was updated in September 2017 and runs through until the end of the academic year 2022. 

Our scheme of work for RE reflects the ethnic make-up of our school. Whilst RE is taught as a separate subject, many aspects are incorporated into 

other subject areas; for example, many science topics provide opportunities to encourage a child’s sense of awe and wonder and help them to 

recognise the responsibility they have for caring for the world. As part of this new syllabus, end of LKS2 and UKS2 expectations have been 

produced. We are using these end of key stage expectations as a method of assessing in RE. 

Progression of Skills in Religious Education 

By the end of KS1 (prior learning) the religiously and 
theologically literate pupil should: 

 Notice and respond sensitively to some similarities between 
different religions.  

 Explore and develop their knowledge and understanding of 
religions and worldviews, recognising their local, national and 
global contexts.  

 Use appropriate vocabulary to think, talk, ask and answer big 
questions about religion and belief.  

 Begin to articulate key beliefs, practices and experiences at the 
heart of the religions and between communities. 

 



 

By the end of lower KS2 the religiously and theologically 
literate pupil should: 

 Reflect upon and make connections between their knowledge 
and understanding of some religions and worldviews, 
developing religious vocabulary.  

 Examine the different views and shared ideas about religious 
experience in religions and worldviews.  

 Understand the impact of faith on believers within local, 
national and global contexts.  

 Demonstrate respect and compassion, recognising a range of 
viewpoints about identity and belonging.  

 Explore shared human responsibility through enquiry and 
experience and express personal reflections and curiosity about 
ultimate questions.  

 Consider and discuss important issues and moral choices. 

By the end of upper KS2 the religiously and theologically 
literate pupil should: 

 Connect their knowledge and understanding of some religions 
and worldviews, reflecting on these, using specific religious 
vocabulary.  

 Analyse different viewpoints within and between religions and 
beliefs.  

 Understand the impact of faith on believers within local, 
national and global contexts.  

 Demonstrate respect and compassion responding to diverse 
viewpoints about belonging, meaning and truth.  

 Explore shared human responsibility and values through 
enquiry and experience and express personal reflections with 
increasing curiosity.  

 Identify the importance of moral choices, selecting examples 
and giving reasons to support their ideas. 

 



Geography 

‘Geography should inspire in pupils a curiosity and fascination about the world and its people that will remain with them for the rest of their lives. Teaching 

should equip pupils with knowledge about diverse places, people, resources and natural and human environments, together with a deep understanding of the 

Earth’s key physical and human processes. As they progress, their growing knowledge about the world should help them to deepen their understanding of the 

interaction between physical and human processes, and of the formation and use of landscapes and environments. Geographical knowledge, understanding and 

skills provide the frameworks and approaches that explain how the Earth’s features at different scales are shaped, interconnected and change over time.’ 
National Curriculum 

Our geography curriculum aims to ensure that all pupils at Pixmore: 

 develop contextual knowledge of the location of globally significant places – both terrestrial and marine – including their defining physical and 
human characteristics and how these provide a geographical context for understanding the actions of processes 

 understand the processes that give rise to key physical and human geographical features of the world, how these are interdependent and how 
they bring about spatial variation and change over time 

 are competent in the geographical skills needed to: 

 collect, analyse and communicate with a range of data gathered through experiences of fieldwork that deepen their understanding of 
geographical processes 

 interpret a range of sources of geographical information, including maps, diagrams, globes, aerial photographs and Geographical 
Information Systems (GIS) 

 communicate geographical information in a variety of ways, including through maps, numerical and quantitative skills and writing at 
length. 

.Progression of Skills in Geography 

Year 
Group 

Locational and Place 
knowledge 

Human and Physical Geography Fieldwork 

 
 
 

LKS2 
 
 
 

 Describe where the UK is located, 
and name and locate some major 
urban areas. 

 Locate where they live in the UK 
using locational terminology 
(north, south, east, west) and the 
names of nearby counties.  

 Locate and describe some human 
and physical characteristics of the 
UK. (E.g. Use a copy of a map of 

 Indicate tropical, temperate and polar climate zones 
on a globe or map and describe the characteristics of 
these zones using appropriate vocabulary. 

 Use simple geographical vocabulary to describe 
significant physical features and talk about how they 
change.  

 Describe a river and mountain environment in the 
UK, using appropriate geographical vocabulary. 

 Make a map of a short route 
with features in the correct 
order and in the correct places.  

 Make a simple scale plan of a 
room. The child can present 
information gathered in 
fieldwork using simple graphs.  

 Use the zoom function of a 
digital map to locate places. 



the British Isles and locate and 
label the main British rivers. Add 
the names of settlements at the 
mouth of the rivers.) 

 Locate some countries in Europe 
on a map or atlas.  

 Identify the position of the 
Prime/Greenwich Meridian and 
understand the significance of 
latitude and longitude. 
 

 Describe the water cycle in sequence, using 
appropriate vocabulary, and name some of the 
processes associated with rivers and mountains. 

 Identify and sequence a range of settlement sizes 
from a village to a city.  

 Describe the characteristics of settlements with 
different functions, e.g. coastal towns.  

 Use appropriate vocabulary to describe the main land 
uses within urban areas and identify the key 
characteristics of rural areas. 

 Describe and compare similarities and differences 
between some regions in Europe and North or South 
America.  

 Understand how the human and physical 
characteristics of one region in Europe and North or 
South America are connected and make it special. 

 Understand how physical processes can cause 
hazards to people and describe some advantages and 
disadvantages of living in hazard-prone areas. 

 Make a map of a short route 
with features in the correct 
order and in the correct places.  

 Make a simple scale plan of a 
room.  

 Present information gathered 
in fieldwork using simple 
graphs.  

 Use the zoom function of a 
digital map to locate places. 

 
 
 

UKS2 
 
 
 

 Locate and describe several 
physical environments in the UK, 
e.g. coastal and mountain 
environments, and how they 
change.  

 Locate the UK's major urban 
areas, knowing some of their 
distinct characteristics and how 
some of these have changed over 
time.  

 Recognise broad land-use 
patterns of the UK. 

 Locate cities, countries and 
regions of Europe and North and 
South America on physical and 
political maps.  

 Describe key physical and human 
characteristics and environmental 
regions of Europe and North and 
South America. 

 Understand how climate and vegetation are 
connected in biomes, e.g. the tropical rainforest and 
the desert.  

 Describe what the climate of a region is like and how 
plants and animals are adapted to it. The child can 
understand how food production is influenced by 
climate. 

 Describe and understand a range of key physical 
processes and the resulting landscape features.  

 Understand how a mountain region was formed. 

 Know and understand what life is like in cities and in 
villages and in a range of settlement sizes.  

 Understand that products we use are imported as 
well as locally produced.  

 Explain how the types of industry in the area have 
changed over time.  

 Understand where our energy and natural resources 
come from. 

 Understand how a region has changed and how it is 
different from another region of the UK 

 Make sketch maps of areas 
using symbols, a key and a 
scale.  

 Use digital maps to investigate 
features of an area.  

 Present information gathered 
in fieldwork using a range of 
graphs 

 Plan and carry out a fieldwork 
investigation in an urban area 
and/or a rural area using 
appropriate techniques. 



 Locate places studied in relation 
to the Equator, the Tropics of 
Cancer and Capricorn, latitude 
and longitude, and relate this to 
their time zone, climate, seasons 
and vegetation. 

 Use four-figure, and find six 
figure, grid references.  

 Read and compare map scales. 

 Use physical and political maps to 
describe key physical and human 
characteristics of regions of 
Europe or North and South 
America.  

 Use globes and atlases to locate 
places studied in relation to the 
Equator, latitude and longitude 
and time zones.  

 Know information about a region of Europe and 
North or South America, its physical environment 
and climate, and economic activity. 

 Explain some ways biomes (including the oceans) are 
valuable, why they are under threat and how they can 
be protected.  

 Understand how human activity is influenced by 
climate and weather.  

 Understand hazards from physical environments and 
their management, such as avalanches in mountain 
regions. 

 

 

 

 

 

 

 

 

 

 

 



History 

‘History helps pupils gain a coherent knowledge and understanding of Britain’s past and that of the wider world. It should inspire pupils’ curiosity to know more about 

the past. Teaching should equip pupils to ask perceptive questions, think critically, weigh evidence, sift arguments, and develop perspective and judgement. History 

helps pupils to understand the complexity of people’s lives, the process of change, the diversity of societies and relationships between different groups, as well as 

their own identity and the challenges of their time.’ National Curriculum. 

Our history curriculum aims to ensure that all pupils at Pixmore: 

 know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day: how 
people’s lives have shaped this nation and how Britain has influenced and been influenced by the wider world 

 know and understand significant aspects of the history of the wider world: the nature of ancient civilisations; the expansion and dissolution of 
empires; characteristic features of past non-European societies; achievements and follies of mankind 

 gain and deploy a historically grounded understanding of abstract terms such as ‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry’ 

 understand historical concepts such as continuity and change, cause and consequence, similarity, difference and significance, and use them to 
make connections, draw contrasts, analyse trends, frame historically-valid questions and create their own structured accounts, including 
written narratives and analyses 

 understand the methods of historical enquiry, including how evidence is used rigorously to make historical claims, and discern how and why 
contrasting arguments and interpretations of the past have been constructed 

 gain historical perspective by placing their growing knowledge into different contexts, understanding the connections between local, regional, 
national and international history; between cultural, economic, military, political, religious and social history; and between short- and long-term 
timescales. 

In Key Stage 2 specifically, pupils should note connections, contrasts and trends over time and develop the appropriate use of historical terms. They 
should regularly address and sometimes devise historically valid questions about change, cause, similarity and difference, and significance. They 
should construct informed responses that involve thoughtful selection and organisation of relevant historical information. They should understand 
how our knowledge of the past is constructed from a range of sources. In planning to ensure the progression described above through teaching the 
British, local and world history outlined below, teachers should combine overview and depth studies to help pupils understand both the long arc of 
development and the complexity of specific aspects of the content. 

Progression of Skills in History 

  



Modern Foreign Languages - French 

‘Learning a foreign language is a liberation from insularity and provides an opening to other cultures. A high-quality languages education should foster pupils’ 

curiosity and deepen their understanding of the world. The teaching should enable pupils to express their ideas and thoughts in another language and to 

understand and respond to its speakers, both in speech and in writing. It should also provide opportunities for them to communicate for practical purposes, learn 

new ways of thinking and read great literature in the original language. Language teaching should provide the foundation for learning further languages, 

equipping pupils to study and work in other countries.’ National Curriculum. 

At Pixmore, our languages curriculum aims to ensure that all pupils: 

 understand and respond to spoken and written language from a variety of authentic sources 

 speak with increasing confidence, fluency and spontaneity, finding ways of communicating what they want to say, including through discussion 

and asking questions, and continually improving the accuracy of their pronunciation and intonation 

 can write at varying length, for different purposes and audiences, using the variety of grammatical structures that they have learnt 

 discover and develop an appreciation of a range of writing in the language studied. 

At Pixmore, we learn French as our Modern Foreign Language option. This will take the form of one lesson a week and then some integrated 

learning (i.e. doing the register in French). For pupils that show an aptitude for learning languages or for whom English is an additional language, 

we have the option to introduce them to a personalised learning programme. 

Progression of Skills in French 

Year 
Group 

Listening Speaking Reading Writing Grammar 

 
 
 

Year 3 
 
 
 

 Listen and respond to 
familiar spoken words 
and phrases. 

 Use a gesture, hold up 
a picture to identify 
specific words. 

 Recognise numbers 1-
20 

 Understand and 
respond to simple 
classroom 
instructions. 

 Communicate with 
others using simple 
words, phrases and 
short sentences. 

 Use simple greetings. 

 Ask and answer simple 
questions about self. 

 Express simple likes and 
dislikes. 

 Recognise and 
understand some 
familiar written words 
and phrases. 

 Read and understand 
familiar nouns and 
simple adjectives and a 
few high frequency 
verbs e.g. I like, I play. 

 Read aloud familiar 
words and phrases from 
stories, songs and 

 Write some familiar 
simple words using a 
model and some 
from memory. 

 Write one or two 
simple sentences, 
using a model. 

 Understand some  
basic grammar 
appropriate to the 
language being 
studied 

Gender – masculine, 
feminine – nouns (singular) 

 Word order of 
adjectives. 

 How to form the 
negative. 



rhymes with reasonable 
accuracy. 

 
 
 

Year 4 
 
 
 

 Pick out phonemes, 
words and phrases in 
songs, rhymes and 
stories. 

 Listen to up to three 
simple sentences 
using familiar 
vocabulary and 
answer questions in 
English. 

 Listen and recognise 
numbers up to 40. 
 

 Explore the patterns 
and sounds of language 
to help develop 
accurate pronunciation 
and intonation. 

 Use a wider range of 
familiar nouns and 
adjectives to talk about 
themselves, animals, 
story characters. 

 Ask and answer 
questions using a wider 
range of question 
forms. 

 Express preference 
about what they like. 

 Read and understand 
familiar written words, 
phrases and short texts 
made of simple 
sentences. 

 Read a wider range of 
words, phrases and 
sentences aloud. 

 Follow text while 
listening and reading at 
the same time. 

 Apply phonic 
knowledge to support 
reading and read words, 
phrases and sentences 
aloud with increasingly 
accurate pronunciation. 

 Write a short text 
using a model. 

 Write a few simple 
sentences from 
memory. 

 Apply phonic 
knowledge to 
support writing. 

 Write a few simple 
sentences using a 
word bank to 
describe. 

 Experiment with 
writing new words. 

 Understand some 
basic grammar 
appropriate to the 
language being 
studied: 

Gender – masculine, 
feminine neuter – nouns 
(singular and plural); 
adjectives, pronouns. 

 Verbs – 1st, 2nd, 3rd 
persons in questions 
and answers. 

 How to form the 
negative. 

 

 
 
 

Year 5 
 
 
 

 Listen attentively and 
understand more 
complex phrases and 
sentences. 

 Identify key points in a 
new context e.g. a 
story, which contains 
familiar language. 

 Understand higher 
numbers e.g. in prices, 
numeracy activities. 

 Follow instructions 
and directions e.g. a 
recipe or simple 
directions. 

 Recognise letters of 
the alphabet when 
they hear them. 

 Take part in short 
conversations familiar 
structures and 
vocabulary. Use simple 
conjunctions to build 
more complex 
sentences and present 
information to others. 

 Understand and express 
more complex opinions. 

 Explore the patters and 
sounds of language to 
help develop accurate 
pronunciation and 
intonation. 

 Seek help and 
clarification. 

 Give simple instructions 
and directions. 

 Read a variety of short 
simple texts in different 
formats and in different 
contexts. 

 Focus on correct 
pronunciation and 
intonation, using tone 
of voice and gesture to 
convey meaning when 
reading aloud. 

 Practise reading aloud a 
poem to perform in 
assembly. 

 Read a variety of short 
simple texts. 

 Write simple 
sentences and short 
texts using a model. 

 Using a dictionary to 
check the spelling of 
words. 

 Write three or four 
sentences using a 
word/phrase bank 
kubjed to a recent 
area of learning. 

 Use simple 
conjunctions such as 
and, but, because to 
form more complex 
sentences. 

 Change elements in a 
given text. 

 Use the present 
tense. 

 Understand some 
basic grammar 
appropriate to the 
language being 
studied: 

 Verbs – how to form 
the future tense, 
conjugation of present 
tense verbs. 

Gender – masculine, 
feminine, neuter 
adjectives, possessive 
pronouns 

 Verbs – how to form 
the future tense, 
conjugation of present 
tense verbs. 

 



 Count and recognise 
numbers up to 80 in 
multiples of 10. 

 Listen and identify 
seasons and planets. 

 Listen for specific 
words and phrases. 

 Begin to understand 
and express future 
intentions. 

 Take part in 
conversations 
expressing likes, dislikes 
and preferences. 

 
 
 

Year 6 
 
 
 

 Understand the main 
points and simple 
opinions in spoken 
sources e.g. story, 
song or passage. 

 Understand longer 
and more complex 
phrases or sentences 
e.g. descriptions, 
information, 
instructions. 

 Listen in longer texts 

 Understand numbers 
in context. 

 Make predictions 
based on what they 
hear. 

(NB: In Year 6, children 
should be listening to 
texts read by people other 
than their teacher. 
 

 Use spoken language to 
initiate and sustain 
simple conversations on 
familiar topics and to 
describe incidents or tell 
stories from own 
experience. 

 Understand and begin 
to use the past tense to 
describe events 

 Present to an audience. 

 Understand and use 
numbers in context 

 Understand and use 
transactional language 

 Give a description e.g. 
of a town, geographical 
features in a country 

 Seek clarification of 
meaning 

 Talk about the past in 
simple terms 

 Express and justify 
opinions. 

 Read aloud from a text 
with good expression 
Read and understand 
the main points and 
some detail from a short 
written passage. 

 Read in groups, simple 
play scripts, poems, 
their own written work 
such as geographical 
features in a country, 
description of a town 

 Read and understand 
the main points and 
some detail from a short 
written passage. 

 Write sentences and 
construct short texts 
using a model. Write 
a few sentences from 
memory, using 
knowledge of words, 
text and structure. 

 Use adjectives to add 
interest and detail to 
a description 

 Use some simple 
adverbs to make 
sentences more 
interesting 

 Make statements 
about what they read 

 Have some 
understanding of 
how to use the past 
tense 

 Understand some 
basic grammar 
appropriate to the 
language being 
studied: 

 verbs –begin to use the 
past tense, reinforce 
understanding of 
future tense 

 adverbs 



Art & Design 

‘Art, craft and design embody some of the highest forms of human creativity. An art and design curriculum should engage, inspire and challenge pupils, equipping 

them with the knowledge and skills to experiment, invent and create their own works of art, craft and design. As pupils progress, they should be able to think 

critically and develop a more rigorous understanding of art and design. They should also know how art and design both reflect and shape our history, and 

contribute to the culture, creativity and wealth of our nation.’ National Curriculum 

Our curriculum for art and design aims to ensure that all pupils: 

 produce creative work, exploring their ideas and recording their experiences 

 become proficient in drawing, painting, sculpture and other art, craft and design techniques 

 evaluate and analyse creative works using the language of art, craft and design 

 know about great artists, craft makers and designers, and understand the historical and cultural development of their art forms. 

Progression of Skills in Art & Design Technology  

  



Design Technology 

‘Design and technology is an inspiring, rigorous and practical subject. Using creativity and imagination, pupils design and make products that solve real and 
relevant problems within a variety of contexts, considering their own and others’ needs, wants and values. They acquire a broad range of subject knowledge and 
draw on disciplines such as mathematics, science, engineering, computing and art. Pupils learn how to take risks, becoming resourceful, innovative, enterprising 
and capable citizens.’ National Curriculum 

The national curriculum for design and technology aims to ensure that all pupils: 

 develop the creative, technical and practical expertise needed to perform everyday tasks confidently and to participate successfully in an 

increasingly technological world 

 build and apply a repertoire of knowledge, understanding and skills in order to design and make high-quality prototypes and products for a 

wide range of users 

 critique, evaluate and test their ideas and products and the work of others 

 understand and apply the principles of nutrition and learn how to cook. 

Food Technology 

As part of their work with food, pupils should be taught how to cook and apply the principles of nutrition and healthy eating. Instilling a love of 

cooking in pupils will also open a door to one of the great expressions of human creativity. Learning how to cook is a crucial life skill that enables 

pupils to feed themselves and others affordably and well, now and in later life. 

Pupils should be taught to: Key stage 2 

 understand and apply the principles of a healthy and varied diet 

 prepare and cook a variety of predominantly savoury dishes using a range of cooking techniques 

 understand seasonality, and know where and how a variety of ingredients are grown, reared, caught and processed. 

.Progression of Skills in Design Technology 

 

 

 

 



Music 

‘Music is a universal language that embodies one of the highest forms of creativity. A high-quality music education should engage and inspire pupils to develop a 
love of music and their talent as musicians, and so increase their self-confidence, creativity and sense of achievement. As pupils progress, they should develop a 
critical engagement with music, allowing them to compose, and to listen with discrimination to the best in the musical canon.’ National Curriculum 
 

The national curriculum for music aims to ensure that all pupils: 

 perform, listen to, review and evaluate music across a range of historical periods, genres, styles and traditions, including the works of the great 

composers and musicians 

 learn to sing and to use their voices, to create and compose music on their own and with others, have the opportunity to learn a musical 

instrument, use technology appropriately and have the opportunity to progress to the next level of musical excellence 

 understand and explore how music is created, produced and communicated, including through the inter-related dimensions: pitch, duration, 

dynamics, tempo, timbre, texture, structure and appropriate musical notations. 

In addition to weekly music lessons, children are also able to learn the violin and guitar through lessons taken by peripatetic teachers or through a 
school club. In Year 5, as part of the Wider Opportunities Music project, the children have a weekly djembe drumming lesson taught by a 
peripatetic music teacher. This means in Year 5 music is centred around drumming and percussion skills. 

 

Progression of Skills in Music 

Pupils should be taught to sing and play musically with increasing confidence and control. They should develop an understanding of musical composition, 

organising and manipulating ideas within musical structures and reproducing sounds from aural memory. 

Pupils should be taught to: 

 play and perform in solo and ensemble contexts, using their voices and playing musical instruments with increasing accuracy, fluency, control and expression 

 improvise and compose music for a range of purposes using the inter-related dimensions of music 

 listen with attention to detail and recall sounds with increasing aural memory 

 use and understand staff and other musical notations 

 appreciate and understand a wide range of high-quality live and recorded music drawn from different traditions and from great composers and musicians 

 develop an understanding of the history of music. 

 


