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Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name Pixmore Junior School
Number of pupils in school 237
Proportion (%) of pupil premium eligible pupils 29%
Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2021-2024

Date this statement was published 1st December 2021
Date on which it will be reviewed 1st September 2022
Statement authorised by Caroline Nicholson
Pupil premium lead Alex Evans
Governor / Trustee lead Sarah Parkhouse

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £102530

Recovery premium funding allocation this academic year £2682.00
Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£105,212
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Part A: Pupil premium strategy plan

Statement of intent

You may want to include information on:

What are your ultimate objectives for your disadvantaged pupils?

‘Include, Achieve and Inspire’ . At Pixmore our ultimate intention is to eliminate
gaps in attainment and experience for our disadvantaged learners to enable all
children to thrive no matter what their socio-economic background.

At Pixmore we intend that first quality teaching is at the heart of our approach, with
a focus on areas in which disadvantaged pupils require the most support. This is
proven to have the greatest impact on closing the disadvantage attainment gap and
at the same time will benefit the non-disadvantaged pupils in our school. Implicit in
the intended outcomes detailed below, is the intention that non-disadvantaged
pupils’ attainment will be sustained and improved alongside progress for their
disadvantaged peers.

How does your current pupil premium strategy plan work towards achieving those
objectives?

We use our pupil premium funding to enhance our provision of support staff to work
alongside teachers, providing support to children through intervention strategies
delivered one to one and in small groups. By providing this support we can narrow
gaps in attainment for disadvantaged pupils.

A significant proportion of our disadvantaged children have limited access to
cultural and sporting opportunities and we use some of our funding to enable them
to access trips and cultural activities to give them rich and varied learning
experiences.

A proportion of our most disadvantaged children have social, emotional and
behavioural needs which can prevent them from being able to access their learning.
We use some of our premium funding to provide access to a Family Support/
Behaviour Support Worker in each year group, who are over seen by the assistant
headteacher, to work with children and families when their behaviour and domestic
circumstances prevent them from being able to access learning and when their
behaviour distracts others from being able to learn.

By working closely with our most disadvantaged families, our Family Support
Worker can identify and support the welfare needs of many pupils.

3



For some of our pupils punctual and regular attendance is challenging and we will
use funding to support places in breakfast club to enable children to start the day
well and on time.

What are the key principles of your strategy plan?

The key principle of our strategy is to provide an equitable environment where all
children can thrive because targeted interventions have a positive impact on
attainment, attendance and pupil welfare, alongside sporting, social and cultural
opportunities for all.

To ensure they are effective we will:

● ensure disadvantaged pupils are challenged in the work that they’re set
● act early to intervene at the point need is identified

We will also adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve.

Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1 Gaps in overall learning are prevalent; this has been identified from
assessments, observations and discussions with pupils. We have
identified gaps in oracy skills and vocabulary knowledge which have
widened further as a result of the COVID pandemic.

2 Through assessments and observations, we have noted that
disadvantaged pupils’ reading fluency and reading comprehension
skills have fallen behind the rest of their peers. We also noted that
there was a lack of engagement and enjoyment of reading compared
with their non disadvantaged peers.

3 In our recent assessments and discussions at school, we have seen a
lack of writing stamina in our lower key stage 2 pupils and a lack of
‘secretarial writing skills ‘ in our older children including spelling, which
is impacting on their ability to write fluently and coherently.

4 From recent assessments, indications are that disadvantaged pupils'
gaps in their mathematical fluency (number bonds, times tables) has
also widened compared with their peers. At the end of Key Stage 2
teacher assessment indicated a 24% difference between
Disadvantaged (NOT SEND)  and non disadvantaged pupils.
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5 Social, Emotional, Mental Health and Behaviour
Our assessments and observations indicate that the education and wellbeing
of many of our disadvantaged pupils have been impacted by partial school
closures to a greater extent than for other pupils. These findings are
supported by national studies. At Pixmore,this has manifested as a reduction
in positive behaviours for learning; disadvantaged children are more likely to
lack learning resilience and intrinsic motivation to work through their learning
tasks; and struggle to settle into classroom routines and school expectations
of behaviour.

6 Attendance
For a number of our most disadvantaged pupils, punctuality and attendance
levels are below the average level for the majority of pupils. Some of these
pupils, when they do arrive, can be distressed and not ready to learn.

7 Welfare
In discussions with families, children and outside agencies, there is strong
evidence that many families are struggling with poverty despite government
benefits. Children are often without food, appropriate or clean clothing,
resources to support their learning needs including appropriate digital
technology.

8 Aspiration and Opportunities
Linked to above on family welfare.
We know that at Pixmore, family finances affect the ability for disadvantaged
children to access sporting or cultural opportunities at our school and wider
community; thereby increasing the cultural capital gap between disadvantaged
and non disadvantaged pupils.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved oral language skills and
vocabulary among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language and
vocabulary among disadvantaged
pupils. This is evident when triangulated
with other sources of evidence, including
engagement in lessons, book scrutiny
and ongoing formative assessment.

Improved reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2024/25 show
that more than 70% of disadvantaged
pupils could meet the expected
standard.

Improved writing attainment among
disadvantaged pupils

KS2 writing outcomes in 2024/25 show
that more than 70% of disadvantaged
pupils could meet the expected
standard.
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Improved maths attainment for
disadvantaged pupils at the end of KS2

Social , Emotional , Mental Health and
Behaviour

KS2 maths outcomes in 2024/25 show
that more than 70% of disadvantaged
pupils  could meet the expected
standard.

groups.  Pixmore Way and STEPS
approach securely Pro-social behaviour
demonstrated by all non SEND (SEMH)
disadvantaged children . Children are
starting the day ready to learn. Swift and
effective intervention (by BSW & CT) to
minimise impact of anti-social behaviour
choices.

Attendance and punctuality of
disadvantaged children is improved and
sustained.

Attendance of disadvantaged children is
in line with attendance levels of other
pupils and at least 95% by 2024.
Attendance levels for disadvantaged
pupils is at least in line with national data
by 2024.
The school develops a repertoire of
successful strategies to support
improved attendance.

Sporting and cultural opportunities Disadvantaged children have a paid for
access to one after school club per term
and breakfast club (if viable).
Disadvantaged children‘s trip costs will
be paid for out of pupil premium so they
can access cultural and sporting
opportunities in school and out of school.
Where there are local opportunities in the
school holidays, disadvantaged families
will be actively encouraged to take part
either by subsidising the costs of the
placement or by the school participating
in the HAPPY programme.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 25556

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Steps tutor course HCC approved behaviour strategy.
Evidence from Herts For Learning use
of Steps in schools.

5,6,7

Pupil Book Study
Use of Alex Bedford‘s
Pupil Book Study
approach to support
pupil’s metacognition
and teacher’s
understanding of pupil
learning.

EEF Metacognition and Self regulation
Guidance Report 2020
DfE - Ready to Progress document

1,2,3,4,5,6

Maths teaching and
curriculum planning in
line with DfE and EEF
guidance.

We will fund teacher
release time to embed
key elements of
guidance in school and
to access Maths Hub
resources and CPD
(including Teaching for
Mastery training).

The DfE non-statutory guidance has
been produced in conjunction with the
National Centre for Excellence in the
Teaching of Mathematics, drawing on
evidence-based approaches:
Maths_guidance_KS_1_and_2.pdf
(publishing.service.gov.uk)

The EEF guidance is based on a range
of the best available evidence:
Improving Mathematics in Key Stages 2
and 3

4,5

Writing Fluency Project

Rolled out across the
school following
successful trial in Yr3
(summer 2021)

Teacher lead school based research in
Summer Term 2021 -

1, 2,3

Whole School Writing
Project

School-led whole school approach to
developing writing based on a high

1, 2, 3
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https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
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https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf


quality text. Proven impact from the past
5 years of the project (pre-COVID)
showed notable improvements in
creativity, sentence structure, stamina
and engagement in writing.

Spelling Spelling Essentials and Spelling SOS -
Herts for Learning approaches positive
outcomes in pilot schools.

2,3

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £ 54856

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Small Group Tutoring
targeted in Y4 and Y5

EEF  Supporting School Planning
(2021)and DfE -  Ready to Progress
(June 2021). Focussed on these year
groups to meet end of Y4 lower KS2
outcomes and closing gaps in Y5 prior to
moving to Y6
One to one tuition | EEF
(educationendowmentfoundation.org.uk
)
And in small groups:

Small group tuition | Toolkit Strand |
Education Endowment Foundation |
EEF

1,2, 3,4,5

Additional literacy
support in Year 6 and
Y5

School based data that shows literacy
support in Y5 and Y6 closes gaps
between disadvantaged pupils and non
disadvantaged pupils

1,2,3,5

Writing fluency - Pobble
365/phonics

School based evidence from trial in Yr3
summer 2021. (HIP progress report
JUne 2021) Impact of writing fluency in
Summer 2021 showed increased pupil
progress in writing (including securing of
basic sentence structure and
punctuation) in the pilot. This strategy is
being rolled out across the school from
Sept 2021 with a focus on securing
basic sentence structure and
punctuation initially.

1,2,3,5
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/


Whole School Writing
Project

School-led whole school approach to
developing writing based on a high
quality text. Proven impact from the past
5 years of the project (pre-COVID)
showed notable improvements in
creativity, sentence structure, stamina
and engagement in writing.

1,2,3,5

SOS spelling Y6 project Herts for Learning impact data from
Herts for Learning pilot project and
Pixmore Junior Schools participation in
the project

1,2,3,5

Use of Plus 1 power of
2 Maths intervention to
improve the
mathematical fluency of
pupils.

NCETM prioritization approach. Maths
mastery approach.
School based impact on the use of this
strategy

4,5

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £ 24800

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Behaviour Support
Workers have added
family support work
responsibilities for
children in their year
group

School based evidence in 2020-2021 in
relation to engagement with
disadvantaged families and school
personnel leading to better
communication and attendance by
targeted children.
There is extensive evidence associating
childhood social and emotional skills
with improved outcomes at school and
in later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):
EEF_Social_and_Emotional_Learning.p
df(educationendowmentfoundation.org.u
k)

5,6,7,8

Coaching /mentoring
- use of COACH

to provide
ethnically diverse
coaches to meet
the SEMH needs

There is extensive evidence associating
childhood social and emotional skills
with improved outcomes at school and
in later life (e.g., improved academic
performance, attitudes, behaviour and
relationships with peers):

5,6,7
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https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf


of identified
pupils

EEF_Social_and_Emotional_Learning.p
df(educationendowmentfoundation.org.u
k)
School based evidence from working in
this way 1 to 1 coaching /mentoring
particularly for boys has improved
attendance and behaviour and has
improved outcomes for these pupils.

Whole staff training on
behaviour management
and anti-bullying
approaches with the
aim of developing our
school ethos and
improving behaviour
across school.

Both targeted interventions and
universal approaches can have positive
overall effects:
Behaviour interventions | EEF
(educationendowmentfoundation.org.uk)
Herts STEPS – preferred LA approach
to Behaviour Management

All but particularly
5

Embedding principles of
good practice set out in
the DfE’s Improving
School Attendance
advice.
This will involve training
and release time for
key workers  work on
new procedures and
actions plans for
individual pupils and
working alongside the
Attendance
Improvement Officer/
Letchworth Family
Support Officer  for the
school.

The DfE guidance has been informed by
engagement with schools that have
significantly reduced levels of absence
and persistent absence.
DfE’s Improving School Attendance

6

Contingency fund for
acute issues.

Based on our experiences and those of
similar schools to ours, we have
identified a need to set a small amount
of funding aside to respond quickly to
needs that have not yet been identified.

All

Fund to finance
additional cultural and
sporting opportunities

Development of pupils cultural capital
has been cited in a number of
documentations including -
From School Based evidence we know
that when children participate in
extracurricular activities their overall
attendance and welfare improves

5,6,7,8

Total budgeted cost: £ 105, 210
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https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities


Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.

Due to COVID-19, performance measures have not been published for 2020 to 2021,
and 2020 to 2021 results will not be used to hold schools to account. Given this, please
point to any other pupil evaluations undertaken during the 2020 to 2021 academic year,
for example, standardised teacher administered tests or diagnostic assessments such
as rubrics or scales.

Our internal assessments during 2020/21 suggested that the performance of
disadvantaged pupils was better  than in the previous 2 years in key areas of the
curriculum. Despite being on track during the first year (2018/19), the outcomes we
aimed to achieve in our previous strategy by the end of 2020/21 did show an
improvement on the previous years as far as outcomes were concerned.

Our assessment of the reasons for these outcomes points primarily to Covid-19 impact,
which disrupted all our subject areas to varying degrees. As evidenced in schools
across the country, school closure was most detrimental to our disadvantaged pupils,
and they were not able to benefit from our pupil premium funded improvements to
teaching and targeted interventions to the degree we had intended. The impact was
mitigated by our resolution to maintain a high quality curriculum, including during
periods of partial closure, which was aided by use of school based resources and the
encouragement of SLT and the family support workers to get disadvantaged pupils,
particularly with SEND to attend school.

Although overall attendance in 2020/21 was lower than in the preceding 3 years at
94%, this was slightly lower than the national average (95% -2019). At times when all
pupils were expected to attend school, absence among disadvantaged pupils was
higher than their peers and their  persistent absence was also slightly higher compared
with schools locally. These gaps are larger than in previous years, which is why
attendance is a focus of our current plan.

Our assessments and observations indicated that pupil behaviour, wellbeing and
mental health were significantly impacted last year, primarily due to COVID-19-related
issues. The impact was particularly acute for disadvantaged pupils. We used pupil
premium funding to provide wellbeing support for all pupils, and targeted interventions
where required. We are building on that approach with the activities detailed in this
plan.
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Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England. None purchased in 2020-21

Programme Provider

Service pupil premium funding (optional)
Not applicable to Pixmore Junior School

Measure Details
How did you spend your service pupil
premium allocation last academic year?
What was the impact of that spending on
service pupil premium eligible pupils?
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